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A. Education Plan  
 
A.1 Mission, Vision and Educational Philosophy 
 
Mission 
 
 “I am somebody.”   
 
With these three words, a lone sixth-grade girl will stand before her schoolmates and signal the start of a new day at 
La Salle.  In response to her verbal cue, the rest of the student body, faculty, and staff will quiet themselves.  In 
unison, as if to acknowledge her dignity and that same dignity that resides within each one of them, they will reply: “I 
am somebody.” 
 
Located in the historic Ville neighborhood of North St. Louis, De La Salle Middle School has been delivering on its 
mission of “transforming the lives of children – and our community – through innovative education” since 2001.  
Rooted in a more than three-centuries-old educational philosophy that is centered on the quality of relationship 
between student and teacher, a De La Salle education celebrates the dignity of each individual child in an 
academically challenging, community-focused learning environment. 
 
The results of this approach to teaching and learning are transformational.  Despite the fact that 87% of De La Salle 
students enter the school below grade level, 98% eventually go on to graduate from high school – many from some 
of the finest college preparatory high schools in the St. Louis metropolitan area.  Comparatively, high school 
graduation rates hover in the 50% range in and around the Ville neighborhood that De La Salle serves.1 
 
In addition to strong academic outcomes, De La Salle has developed co-curricular programs that further challenge 
the status quo, from swimming courses that find African American students developing essential but often overlooked 
life-saving water skills to our “Readers to Leaders” and “Connecting Generations” programs, which build bridges 
between people of different races and ages, respectively. 
 
Collectively, these transformative results take on added significance in light of the challenging context in which De La 
Salle dwells.  As identified in “Public School in St. Louis: Place, Performance, and Promise,”2 the need for high 
quality education in and around the Ville neighborhood remains extraordinary.  De La Salle serves students and 
families principally from the four zip codes that “have no Tier 1 neighborhood elementary, middle, or high schools. 
Children residing in these areas do not have access to a [public] school that meets half of the Missouri State 
Standard…[and there] is a need in these areas for a total of 9,714 seats of performing capacity in grades K-12.” 
 
Up until now, of those nearly 10,000 students in need, De La Salle has limited its service to approximately sixty-five 
middle school students per year – the maximum that our private, philanthropy-based business model could sustain.  
And while the mission has drawn inspiration from its religious forebears and the architects of the NativityMiguel 
school model upon which we were founded, our school leadership regards the scope of the unmet need in our 
community as unconscionable.  Therefore, as we read and respond to the ever-changing signs of the times, we find 
our mission called to a still greater good – that is, to be of expanded service to the children and families of North St. 
Louis who live on the margins. 
 

1 Missouri Department of Elementary and Secondary Education, Comprehensive Data System, 
<http://mcds.dese.mo.gov/quickfacts/SitePages/DistrictInfo.aspx>. 
2 National Association of Charter School Authorizers (NACSA) and IFF, Public School in St. Louis: Place, Performance, and 
Promise, (2009), <http://www.iff.org/resources/content/3/4/documents/STL-Place-Performance-Promise.pdf>. 
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As “Place, Performance, and Promise” points out, there is indeed “a real opportunity to achieve lasting reforms in the 
coming years because of new leadership and policy direction in the city of St. Louis, the state of Missouri, and at the 
federal level.”  Accordingly, the Board of Directors of De La Salle in concert with the school’s internal leadership team 
presents this charter school application for La Salle.  La Salle represents an evolution of our successful work to date 
in the local urban education sector – an expansion borne out of a heightened sense of urgency.  It also represents 
our firm belief in a pedagogy that speaks to a universality of human truth that transcends divisions of race, class, 
culture, and creed.  
 
To “teach minds and touch hearts” is the essence of an education in the Lasallian tradition.  When La Salle opens its 
doors as a charter school to more Northside students and families in the fall of 2015, we will continue to promote our 
core values of care, inclusivity, community, service, justice, and zeal.  These values represent a new interpretation – 
and, in many respects, a deepening – of the values espoused with De La Salle Middle School’s founding more than a 
decade ago.   
 
Vision 
 
In the decade to follow, we envision a La Salle that serves five times more students than De La Salle has had the 
capacity to serve, and we imagine a more than fivefold increase in our impact on the broader community.  Whether 
through our service to more children in a larger number of grades or through our expanded community outreach in 
partnership with friends old and new alike, our mission of transforming the lives of children and our community 
through innovative education will endure until our vision of excellence in educational opportunity for all has been 
realized.   
 
In 2025, in other words, you are likely to open the door to La Salle and find a student standing before her community 
and calling her school community to silent attention with these three simple words: “I – AM – SOMEBODY.” 
 
Educational Philosophy 
 
Background 
The school has been in existence since 2001 as a private school. It has built on its programming to adapt to the 
changing needs of its target population, all while remaining true to its guiding philosophy.  The school’s mission, 
curriculum, and services align with the educational needs of our target population: students from low-income 
backgrounds and students who enter the school one or more grades below level in core academic subjects. The 
school transforms children’s lives, and thus the community, through a high quality, innovative education. 
Appendix A.2a, page A.1 provides evidence of these transformations including outcomes such as 

• increases in percentages of students demonstrating proficiency 
• grade level gains per year 
• percentage of students showing greater than normal annual growth 

 
La Salle’s educational philosophy touches hearts and minds through a balanced focus on both developing the whole 
person and on maximizing academic growth so that students are prepared for success at best-fit area high schools 
and postsecondary educational options. (Each student determines a school to be a “best-fit” based on an analysis of 
several factors, including parent/guardian counsel, financial support offered, location, academic mission and focus, 
“feel”, middle school staff input, demographic makeup of school community, and—most important—alignment with 
the student’s personal learning and career trajectory.) La Salle’s educational philosophy is marked by attention to 
rigor, student engagement, an ethic of service to the community, individualized learning, data-responsive instruction, 
a focus on literacy, and postsecondary success as the long-term goal.  
 
Developing the Whole Person  
A quality education is based on relationships. La Salle staff members begin the educational program by building 
relationships with each child and family on an individual level. The purpose of these relationships is to empower 
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students to identify and grow elements of their ethical, emotional and social intelligence and to make learning 
conditions optimal. To build trust between the home and the school, and to foster an atmosphere at home that 
supports student learning, La Salle includes a home visit program as part of its post-admission steps for placement 
for all incoming students and for students who seem “stuck.” Such home visits have become a core strategy for 
increasing student achievement in schools where students are not meeting standards of academic achievement 
(“low-performing”).3 Indeed, researchers have found a positive correlation between schools conducting 
parent/teacher home visits and standardized test scores, student motivation, and teacher effectiveness.4 
 
La Salle strives to touch hearts through a school wide behavioral intervention program, Behavior Intervention Support 
Team (BIST), which emphasizes reflection, emotional awareness, and empathy. Using common language and 
practices, educators at La Salle provide caring support for students as they work to improve behaviors that either 
disrupt learning or are hurtful. BIST, a model used primarily by schools serving students from low-income 
backgrounds, is backed by research5 showing its effectiveness.  
 
Further, La Salle emphasizes whole child development through its focus on community service as a way to deepen 
understanding of social justice issues and civics and to improve our community by serving the common good.  
 
Maximizing Academic Growth  
Data on current and past De La Salle students indicate that most students enter below grade level.  For example, for 
new students during the 2013-14 school year, 84% entered below grade level in reading and 87% entered below 
grade level in math. 65% of new students in 2013-14 tested more than one full year below grade level in reading and 
70% tested more than one year below grade level in math. Nearly a third of new students (32%) entered De La Salle 
during the 2013-14 school year testing two or more full grades below level in reading and nearly half (47%) tested 
two or more full grades below level in math, upon entry. Serving students who enter La Salle with significant 
academic deficits,6 the school focuses on rapid learning growth as well as proficiency. We create the environment for 
maximized academic growth through an extended time in school, both in hours per day and days per year. Several 
studies have shown the benefits of extended learning time, particularly for students from low-income backgrounds.7 
We also focus on academic core subjects, doubling the time for English language arts and building in additional time 
for math instruction, in order to bridge the gap between students’ skill level at entry and the skill level needed for 
success at the high school level. Doug Lemov issued a clarion call for a focus on literacy to schools serving students 
from low-income backgrounds:  “Reading is the skill. Teaching students to unlock the full meaning of the texts they 
read is the single most powerful outcome a teacher can foster. If your students can read well, they can essentially do 
anything.”8  

3 The NEA Foundation, Parent/Teacher Home Visits, Creating a Bridge Between Parents and Teachers as Co-Educators in 
Springfield, MA and Seattle, WA, (2012), <https://www.neafoundation.org/content/assets/2012/11/Parent-
Teacher%20Home%20Visits%20Issue%20Brief.pdf>. 
4 Ibid. 
5 Ozanam, Behavior Intervention Support Team, <http://www.bist.org/about-us/evidence-based-outcomes>. 
6 Among the school’s 31 new students at the start of the 2012-13 school year, 87% entered having tested below grade level in 
math; 87% entered having tested below grade level in reading. 58% enter having tested one or more years below grade level in 
reading, and 65% enter having tested at one or more years below grade level in math.  
7 ECONorthwest / The Chalkboard Project, Extended Learning Time in K-12 Schools, (2008), 
<http://chalkboardproject.org/images/PDF/Extended%20Learning%20final%20rev.pdf>; Farbman, David, The Case for Improving 
and Expanding Time in School: A Review of Key Research and Practice, 
<http://www.timeandlearning.org/files/CaseforMoreTime_1.pdf>  
Patall, Erika A. et al., Extending the School Day or School Year, A Systematic Review of Research (1985–2009), (2010), 
<http://rer.sagepub.com/content/80/3/401.abstract>, (citing research on the benefits of extended learning time). 
8 Lemov, D. (2010). Teach Like a Champion: 49 Techniques that Put Students on the Path to College (K-12). John Wiley & Sons. 
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In addition, recent research9 found that “[e]xtended time for literacy, which includes approximately two to four hours 
of literacy instruction and practice” is an important element in improving middle school literacy achievement (4). La 
Salle’s unrelenting focus on literacy maximizes academic growth, and this growth is evident in De La Salle’s 
academic outcomes as shown in Appendix A.2a, page A.1. Annual gains in percentage of students demonstrating 
proficiency, annual median percentile gain, and grade level gains per year point to a history of success following this 
literacy-focused model. 
 
Dynamic Multiage Learning Groups 
Multiage learning groups allow for optimizing the learning for each student. Multiage learning groups are dynamic in 
that students may move to “higher” or “lower” learning groups at seven points during the year, based on student 
achievement and maturity. Students who enter La Salle testing multiple grades below level may take additional time 
to graduate, working their way through the learning levels at a different pace. De La Salle Middle School instituted 
multiage learning groups in 2003, as a way to address the wide range of readiness and skills incoming students 
displayed. De La Salle identified a local school implementing the model, observed the program, and interviewed 
educators who taught within the multiage framework. Over eleven of the subsequent twelve years, De La Salle staff 
evaluated and improved the dynamic multiage learning system. Strong student academic outcomes (as seen in 
Appendix A.2a, page A.1) serve as evidence of the program’s success. “Effective research in the area of multiage 
education is still in its infancy.”10 However, promising research around multiage grouping supports De La Salle and 
La Salle’s decision to implement the model:  

Statistical analysis demonstrated that students from multiage classrooms achieved greater academic 
outcomes in relation to their abilities and demonstrated greater increases in academic achievement than 
students of the same and higher abilities from single-age classrooms when all classrooms employed 
developmentally appropriate teaching practices.11 

Dynamic multiage grouping allows for individualized learning based on students’ skill level on entry and pace of 
growth.  
 
Data-Informed Decision Making  
Data-informed decision making is a key factor in student growth and achievement. Data-informed decision making is 
a constant focus of the school’s professional learning communities. Publications of Paul Bambrick Santoyo12 will 
guide school practices on leveraging the planning/analysis curriculum instructionassessment cycle so that 
staff may respond rapidly to the needs of our students. 
 

 

9 Biancarosa, G., & Snow, C. E. (2004). Reading next: A vision for action and research in middle and high school literacy: A 
report from Carnegie Corporation of New York. Alliance for Excellent Education. 
10 Kinsey, S. J. (2001). Multiage grouping and academic achievement. ERIC Clearinghouse on Elementary and Early Childhood 
Education. 
11 Ibid. 
12 Leverage Leadership and Driven by Data are “playbooks” for data discussions. 
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Teachers’ professional learning communities focus on research-based best practices that challenge and meet the 
needs of early adolescents from low-income backgrounds. Pedagogical techniques outlined by Lemov and 
Marzano—such as Check for Understanding, Cold Call, 100%, Setting Objectives and Providing Feedback, and 
Reinforcing Effort and Providing Recognition—make up key elements of teacher induction, development, and 
evaluation. Lemov’s Teach Like a Champion13 and Marzano’s Classroom Instruction that Works14 serve as reference 
and training sources for teaching staff. The texts, required reading for new teachers, serve as handbooks to assist 
educators as they grow and improve through the educator evaluation process and through PLCs.  Recent research15 
on professional learning communities found that PLCs positively impact student outcomes and teacher effectiveness. 
De La Salle recognizes a fundamental tenet of PLCs: wisdom for teaching and learning is located in experiences 
gained through the applied, daily work of teaching, and this wisdom is best conveyed through objective dialogue and 
reflection among teachers who share this experience.16 DLS explores and addresses problems of practice through its 
110 minutes weekly of critical teacher dialogue in the form of a PLC. De La Salle has refined and evaluated this 
twice-weekly PLC since 2010. Teachers engage in the PLCs and increase their professional knowledge as they 
focus on student results stemming from decisions about professional practice. The student academic outcomes in 
Appendix A.2a, page A.1 illustrate the key dividend of this increased professional knowledge, and this causal relation 
(teacher professional knowledge gainsstudent academic gains) is fundamental to the practice of PLCs.  In these 
ways, data-responsive instruction is a key component of teaching and learning at La Salle. 
 
Personalized, Individualized Attention 
Personalized, individualized attention at De La Salle strengthens relationships with each student and amplifies 
student learning opportunities.  Small class sizes allow for these relationships to prosper, as La Salle core classes 
will not exceed 18 students. Historically, De La Salle Middle School has demonstrated success (as evidenced in 
Appendix A.2a, page A.1) by limiting learning group sizes to 15 to 17 students. (School leadership predicts that the 
slight increase in class size at La Salle--18 students--will not represent a significant change.) A recent Brookings 
Institute study17 found “that very large class-size reductions, on the order of magnitude of 7-10 fewer students per 
class, can have meaningful long-term effects on student achievement and perhaps on non-cognitive outcomes.  The 
academic effects seem to be largest when introduced in the earliest grades, and for students from less advantaged 
family backgrounds.”  The study also found that a “large reduction in class size… was found to increase student 
achievement by an amount equivalent to about 3 additional months of schooling four years later.” (It should be noted 
that the same study found that teacher quality affects outcomes to a “much larger” degree than class size and that 
the findings on class size did not offer enough evidence to influence state-level policy.) Personalized, individualized 
attention strengthens student engagement, a critical component of successful learning.  
 
High Academic Expectations  
La Salle will continue to hold students to high academic expectations, aligned with Missouri Learning Standards. A 
strong research base affirms that expectations affect student achievement.18 La Salle’s curricular integration of 
Missouri Learning Standards supports La Salle’s goal of maintaining high expectations for all students, and thus 
supports student academic growth and achievement. Our understanding is that the Missouri Learning Standards are 
among the best of the existing standards currently used in our country. Missouri Learning Standards are intended to 
raise the achievement by Missouri students on international tests such as the PISA, and they are grounded in 

13 Lemov, D. (2010). Teach Like a Champion: 49 Techniques that Put Students on the Path to College (K-12). John Wiley & 
Sons. 
14 Marzano, R. J., Pickering, D., & Pollock, J. E. (2001). Classroom instruction that works: Research-based strategies for 
increasing student achievement. Ascd. 
15Vescio, V., Ross, D., & Adams, A. (2008). A review of research on the impact of professional learning communities on teaching 
practice and student learning.Teaching and Teacher education, 24(1), 80-91. 
16 Buysse, V., Sparkman, K. L., & Wesley, P. W. (2003). Communities of practice: Connecting what we know with what we 
do. Exceptional children,69(3), 263-277. 
17 Chingos, Matthew M. and Grover J. "Russ" Whitehurst, Class Size: What Research Says and What it Means for State Policy, 
(2011), <http://www.brookings.edu/research/papers/2011/05/11-class-size-whitehurst-chingos>. 
18 Cotton, K. (1989). Expectations and student outcomes. Northwest Regional Educational Laboratory. 9. 
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research on the necessary skills for college-level work and for 21st century careers. La Salle will use the framework 
provided by the Missouri Learning Standards to create and select curricula in math, reading, writing, speaking and 
those skills’ use when applied to the subjects of science, social studies, and other subjects. Our curricular rigor, a key 
component in our school, will be guided by the Missouri Learning Standards. 
 
Academic Performance Goals 
Over the term of the charter, the school’s performance goals call for the school to strive to exceed the following 
annual MSIP-5 academic achievement targets. 
 
Indicator 2015 2016 2017 2018 
Academic Achievement  Approaching On Track On Track 
Subgroup Achievement  Approaching On Track On Track 
High School Readiness  Approaching On Track On Track 
Attendance  Approaching On Track On Track 
Overall APR    At least 70% 
 
 
A.2 Curriculum and Instruction 
 
Overview 
La Salle Charter School’s curriculum and instructional practices have the rare privilege of refinement, being subject to 
thirteen years of evaluation, adjustment, and improvement as they relate to student learning outcomes over the 
history of the private, Catholic De La Salle Middle School. Evidence of La Salle’s curriculum and instructional 
practices are seen in the student outcomes described in Appendix A.2a, page A.1. This appendix shows that La 
Salle’s curriculum choices do in fact work with the school’s target population, as evidenced through student gains in 
median national percentile, median grade level gains per year, percent of students showing greater than normal 
growth, percentage of students demonstrating subject-area proficiency, and percent of alumni graduating high 
school. 
 
La Salle’s curriculum design is centered on seven key themes:  
1. rigor,  
2. student engagement,  
3. an ethic of service to the community,  
4. individualized learning,  
5. data-responsive instruction,  
6. a focus on literacy, and  
7. post-secondary (university, college, technical school, or apprenticeship) success as the long-term goal.  
 
La Salle’s conversion to a charter school coincides with Missouri’s revised Learning Standards on standardized 
assessments during the 2014-15 school year.   La Salle (LS) will fully adopt Missouri Learning Standards, and the 
rigor therein is a curricular element that is increasingly needed as we move students toward college readiness. 
Student engagement—through instruction and content—is a key element of reaching students at risk of failure, since 
it is through high engagement that we are most likely to touch students’ hearts and their minds as they learn skills 
needed for high school and postsecondary success. Next, La Salle—a former Catholic school—will integrate service-
oriented thinking throughout the curriculum, with the goal of improving our community. Participation in community 
service has been shown to lead to improved academic outcomes.19  Further, service opportunities will help students 
develop a sense of calling and purpose. Additionally, a hallmark of La Salle has been individualized learning that 
meets each learner where he or she is and challenges the student to reach new levels, thus maximizing 
achievement. La Salle achieves differentiation partially through multiage learning groups so that instructional and 

19 Billig, S. H. (2000). Research on K-12 school-based service-learning. Phi Delta Kappan, 81(9), 658-664. 
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curricular levels are optimized to best meet students’ unique needs.  Teachers will continue to make curriculum and 
instruction responsive to the needs of the student, based on assessment data. Both formative and standardized 
assessments will inform decisions on pacing, content, and reteaching.  In addition, a relentless focus on literacy skills 
will help students build essential skills in code switching, vocabulary development, and writing acuity. These skills are 
needed to close the achievement gap.202122 A final theme in La Salle’s curriculum design includes an ongoing focus 
on skills needed for success in college and in life.  High school preparatory classes, career days, college exposure 
trips, and an understanding that the classroom experience is directly tied to life outcomes are key elements of La 
Salle’s focus on success after graduation.  
 
The demographics of the population of current and past LS students indicate that most students enter below grade 
level.  For example, for new students during the 2013-14 school year, 84% entered below grade level in reading and 
87% entered below grade level in math, according to the STAR assessments. 65% of new students that year tested 
more than one full year below grade level in reading and 70% tested more than one year below grade level in math. 
Nearly a third of new students (32%) entered De La Salle during the 2013-14 school year testing more than two full 
grades below level in reading and nearly half (47%) tested more than two full grades below level in math upon entry. As 
a result of this, La Salle provides two periods of communication arts, a second period of math that offers individualized, 
supplemental instruction based on student’s own unique learning pace, and explicit instruction on school skills such as 
organization, studying, planning, and homework practices. These curricular elements provide a set of learning 
parameters where remediation for students below level can and does occur.  
La Salle’s curriculum will align with Missouri learning goals and any other standards adopted by the state of Missouri.  
Curriculum materials are research based, and school leadership and teachers use resources such as the What 
Works Clearinghouse23 when selecting curricular programs.  Key elements of the La Salle curriculum are research-
based, including Accelerated Math, Accelerated Reader, Daily Grammar Practice, Word Generation, FOSS science, 
STAR math, and STAR reading. The school will continue to adapt and shift its curriculum to ensure that it is 
guaranteed, viable, and in full alignment with Missouri Learning Standards. Data from standardized and teacher-
designed assessments will spark La Salle educators to identify if further instructional and curricular adjustments are 
needed, based on the data.   
 
Multi-Age Learning 
La Salle Middle considers the education of a child to be a unique and individual growth process. As a result, the 
school has fostered an environment that meets the needs of the individual. The children’s uneven developmental 
patterns and differing rates of progress often are ill-matched to a rigid grade-level system. Our multiage classrooms 
utilize an organizational structure in which children of different ages (at least a two-year span) and ability levels are 
grouped together, without dividing them into steps labeled by grade designation. Mixed-age grouping may be a 
lifeline to children at risk because it encourages self-respect and creates a learning environment that keeps students 
involved and motivated.  Each learning group is named after an inspirational historical figure or a college so that a 
sense of hierarchy among the groups is not conveyed. 
 
Learning group level curriculum is determined by team leaders in the department who ensure that curriculum maps 
are aligned across all learning group levels and that the written curriculum clearly differentiates how learning in each 
grade/course differs from earlier and later learning groups. Further, there are no instances of curriculum goals or 
content from one learning group repeated verbatim in another grade/course. Once curriculum maps are developed, 
subject area teams create unit plans using Understanding by Design, and the teams then develop daily lesson plans. 

20 Patton, J. M., & Townsend, B. L. (1997). Creating inclusive environments for African American children and youth with gifts 
and talents. Roeper Review,20(1), 13-17. 
21 Marzano, R. J. (2003). Direct vocabulary instruction: An idea whose time has come. Closing the achievement gap: A vision for 
changing beliefs and practices, 48-66. 
22 Geisler, J. L., Hessler, T., Gardner, R., & Lovelace, T. S. (2009). Differentiated writing interventions for high-achieving urban 
African American elementary students. Journal of Advanced Academics, 20(2), 214-247. 
23 Institute of Education Sciences, What Works Clearinghouse, <www.whatworks.ed.gov>. 
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The curriculum is responsive to students’ needs, and departmental leads aim for students’ needs for additional 
challenge to be consistently met by increasing the cognitive level of the course/class curriculum. 
 
Backwards design, a model developed by Wiggins and McTighe,24 is the framework that will assist teachers in 
creating curriculum that meets Smarter Balanced Assessment Consortium (SBAC)25 goals and Missouri Learning 
Standards. Missouri learning standards will be aligned with all standards to ensure that students receive a 
comprehensive education preparing them fully for college and career. Teachers will identify key goals within each 
learning group to ensure that students will be where they need to be by the end of the year.  
 
Each core subject has a separate set of curricular goals for each learning level. That is, the language arts content for 
Level III is different from the language arts content for Level II.   
• Level I focuses on fifth grade learning goals for each subject. In addition, Level I provides the most deliberate 

remediation and intervention for students who are significantly below grade level.  
• Level II provides sixth grade level learning objectives and will include some seventh graders who struggle to 

perform at the seventh grade level yet.  
• Level III is a blend of sixth and seventh grade level work that will be used to challenge advanced level sixth 

graders, on-level seventh graders, and the occasional eighth grader whose IEP calls for a scaffolded curriculum 
to meet his or her unique learning needs.  

• Level IV uses a curriculum blend of seventh and eighth grade level standards. Some seventh graders will work 
at this level, and some eighth graders who need extra time with lower-level materials in order to fully ready 
themselves for success at the high school level will continue at this learning level until graduation. De La Salle’s 
graduate support staff’s analysis of graduates’ academic performance in high school points to the conclusion 
that students graduating from Level IV are prepared to succeed in high school 

• La Salle’s Level V curriculum serves students ready to move on to top-tier, high quality college prep high 
schools. On occasion, students with advanced skills are placed in the Level V class in seventh grade. For the 
following year, these students participate in some dual credit courses at area private high schools and/or have 
differentiated instruction on the ninth grade level to be most prepared for success at selective area high schools.  

 
These five levels are based on LS’s current student body, comprised of students in the 5th, 6th, 7th, and 8th grades.  
Since the multi-age learning grouping system was implemented in 2003, De La Salle has adjusted the format in 
several ways in response to assessment data. One adjustment involved De La Salle staff trying to optimize the 
student schedule to allow particular students to attend, for example, a more advanced math class and a more 
remedial reading class. In addition, De La Salle has tried single-sex classrooms and other variations. The current 
iteration of the multi-age learning system is the variation that works best, as the results in Appendix A.2a, page A.1 
demonstrate. As LS expands into additional grade levels, the number of learning levels will increase 
commensurately. 
 
It should be noted that multi-level learning will be utilized throughout the school year, but for participation in the 
mandated state assessments, students will be tested at the grade level assigned to the student.  
 
The rationale for the planned addition of the fourth grade is based on the idea that additional time with learners will lead 
to improved outcomes. In other words, if a LS student gains 1.5 grade levels per year, which the class of 2014 exceeds 
in Appendix A.2a, page A.1, a student spending five years at LS will have a greater chance of being at or beyond grade 
level by middle school graduation and college-ready by high school graduation. The fourth grade allows for increased 
contact time with students, so learning gaps are addressed earlier. The fourth grade would be a self-contained 
elementary classroom, unlike the mixed-age learning groups enjoyed by the fifth through eighth graders.  
 

24 Wiggins, Grant and Jay McTighe, Understanding by Design, (2005). 
25 Smarter Balanced Assessment Consortium, <www.smarterbalanced.org>. 
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Our learning group system optimizes curriculum content for each child in order to meet his or her unique learning 
needs based on skill level rather than chronological age. Students may move “up” or “down” learning levels 
throughout the year if their skill levels indicate their optimal challenge level will occur at a different level. Students 
who fail to show improvement may be held back in either learning level, grade level, or both.   
 
College Focus 
21st century skills—critical thinking, problem solving, communication, and collaboration—fundamental to core content 
instruction at La Salle so that students may become creative, literate, critical problem solvers and socially responsible 
citizens of the world. 
 
La Salle goals for each student include completion of postsecondary education, which may include a bachelor’s 
degree, an associate’s degree, or equivalent certification in a trade. Engle26 and other researchers hold that a 
college-bound culture will increase the chances of first generation college students’ success. Engle holds that 
“Students’ aspirations for attending college are greatly affected by the amount of encouragement and support 
received from significant people in their lives, including teachers and counselors” (29).  This continued focus on the 
academic, career, and life horizons helps students put forth grit and diligence necessary for academic success and 
for the long-term goal of postsecondary success. 
 
Missouri Learning Standards 
Curriculum will be aligned with the Missouri Learning Standards. The stated goals in La Salle’s written curriculum 
address Missouri Learning Standards in math, science, English language arts, and reading and writing in science and 
social studies.  The curriculum will adhere to appropriate, delineated standards, and will be vertically aligned to 
ensure that every student successfully completes a rigorous and coherent sequence of academic courses based on 
the standards. La Salle’s curriculum is aligned fully with Missouri Learning Standards during the 2014-15 school year. 
La Salle is participating in ongoing professional learning in the area of understanding and integrating the Missouri 
Learning Standards, via workshops sponsored by the Missouri Public Charter School Association, through principal 
training via St. Louis University, and through the Archdiocese of St. Louis. Within the framework of the Smarter 
Balanced Assessment Consortium (SBAC), LS is designing curriculum elements that are aligned with Missouri 
Learning Standards. LS is using sample assessments and sample learning units from the SBAC to identify targets for 
learning that students will need in order to be on track for progression for learning that will lead to success with 
Missouri Learning Standards-based assessments. In general, the SBAC website will be an ongoing reference for 
curricular design for school staff. Our continued goal in adopting Missouri Learning Standards will be to place 
students on the path to college so that they will not need remediation. Further, we are planning for LS students to be 
successful at the high school each student determines is his or her “best fit” school, as is LS’s tradition and practice.  
 
La Salle teachers use project based learning (PBL) to allow students to deepen their understanding of curricular 
content by engaging in inquiry in response to an essential question or challenge. PBL involves students selecting a 
project within teacher-designated parameters and addressing the essential question or challenge through their 
project by creating a product shared with relevant audiences. LS sees PBL as a way to learn within the more rigorous 
framework of the new Missouri Learning Standards. 
 
Focus on Literacy 
Communication arts classes are split into two separate classes, “language arts” and “reading,” in order to help 
students entering LS below grade level to reach proficiency. This double emphasis on literacy produces strong gains 
on standardized assessments, as the achievement data in Appendix A.2a, page A.1 indicates.  
 
La Salle will follow the new Missouri Learning Standards’ focus on several key elements of literacy development. 
First, students focus on close reading over a balance of types of texts. Second, writing is a key element of our school 

26 Engle, Jennifer, Postsecondary Access and Success for First-Generation College Students, (2007), 
<http://www.aft.org/pdfs/highered/academic/january07/Engle.pdf>. 
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program, with a combination of narrative, informational, and argumentation essays.  Third, school staff will further 
integrate and design lessons that focus on speaking and listening skills for a variety of purposes and audiences.  
Finally, students will research and ask questions while investigating facts.  
 
Interdisciplinary learning at La Salle includes a designed integration of literacy into each core subject area. Since 
approximately 90 percent of students enter La Salle below grade level, the need for repeated instances of literacy 
instruction, across the curriculum, is great.  La Salle uses the SERP Word Generation program, created by the 
Strategic Education Research Partnership27 and Boston Public Schools, which focuses on academic vocabulary for 
middle school students presented in an engaging way. Word Generation is intentionally designed for students from 
low-income backgrounds whose academic vocabulary may be lacking. Each week, students examine positions in a 
topical debate topic such as stem cell use, cloning, school uniforms, and the military in Iraq. The Word Generation 
program28 presents evidence on either side of the debate, so that no one “right” answer is espoused. However, 
students are required to use evidence to support their findings and to argue their position in writing. This research-
based program has alignment with Missouri Learning Standards. Further, within each “debate topic of the week” lies 
an opportunity for instruction on five academic vocabulary words of the week.  Each debate topic has additional 
lessons designed for math, and science or social studies, which should be taught once during the week to support 
the academic vocabulary words present in that week’s lesson. Student vocabulary assessment results indicate that 
this curricular program is valuable and worth continued use. 
 
La Salle maintains a culture where independent reading is prized as a habit of a lifelong learner. LS purchases library 
books with the goal of stocking students’ home libraries as well as classroom libraries. La Salle sees value in 
investing in an abundance of high-interest texts with subject matter that engages students, as well as challenging at-
level texts. Student choice plays a prominent role in the supervised independent reading element of the program. 
Several studies support both of these practices.29 Each Tuesday morning, staff and students present brief book talks 
during a whole school assembly in order to promote a culture of reading as a key element in personal growth. 
Partnerships with the St. Louis Public Library the middle school “Book Battle” of St. Louis, and the Booksource 
wholesale bookseller enhance our school’s independent reading program. Each day, staff and students Drop 
Everything and Read (DEAR) for 25-30 minutes, reinforcing the value of silent independent reading. DEAR aligns 
with LS’s Accelerated Reader comprehension building program. Students who demonstrate prolific reading receive 
incentives such as membership in “The Million Word Club” or special school trips to Six Flags. 
 
La Salle teachers are undergoing ongoing professional development to assist them as we shift our curriculum to a 
scope and sequence more aligned with Missouri Learning Standards. La Salle educators are attending Smarter 
Balanced Assessment Consortium and Missouri Learning Standards workshops sponsored by MCPSA, hiring a 
curriculum professor to coach educators on Missouri Learning Standards-aligned curriculum design, meeting with 
Tom Guskey and other experts, and meeting each week in subject-area teams to focus on Missouri Learning 
Standards integration. The Missouri Learning Standards- aligned curriculum map was completed during the summer 
of 2014.  
 

27 Strategic Education Research Partnership, <http://www.serpinstitute.org/2013/about/>. 
28 Strategic Education Research Partnership, Word Generation, (2011), <http://wg.serpmedia.org/>. 

29 Guthrie, John T. and Marcia H. Davis, Motivating Struggling Readers in Middle School Through an Engagement Model of 
Classroom Practice, (2003), <http://www.education.umd.edu/EDHD/faculty2/Guthrie/reading.pdf>; Ash, G. E., Teaching readers 
who struggle: A pragmatic middle school framework, (2002), <http://www.readingonline.org/articles/ash/>; Sanacore, Joseph and 
Anthony Palumbo, Middle School Students Need More Opportunities to Read Across the Curriculum, (2010),  
<http://www.tandfonline.com/doi/abs/10.1080/00098650903583735?journalCode=vtch20&#.UvA10fmwJcQ>, (citing research 
that supports De La Salle’s reading-focused practices). 
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In addition, the school has established a membership in the St. Louis Regional Professional Development Center 
(RPDC) at EducationPlus, and instructional staff have begun participation in seminars offered by the RPDC. This 
professional learning will enhance curriculum decisions at La Salle. 
 
The language arts curriculum strives to improve students’ skills in six areas:  
1. thinking,  
2. grammar,  
3. writing,  
4. speaking,  
5. listening, and  
6. study and organizational skills.   

 
Students will develop vocabulary through text using roots, prefixes, suffixes, context clues, a dictionary, and 
thesaurus.  Student writing strives to have an effective flow and rhythm with a strong control of standard writing 
conventions. Daily language arts classes use the Word Generation program to build skills in vocabulary 
development, writing an argument, and close reading of nonfiction. Word Generation serves to decrease the 
“vocabulary gap” between low-income students and other students through repeated reinforcement on academic 
vocabulary.30 Language arts classes also use the research-based Daily Grammar Practice31 (DGP) program to teach 
and reinforce grammar skills on a daily basis. Each language arts class begins with DGP, providing ten minutes of 
guided practice on grammar, editing, and the mechanics of writing.  Language arts also uses the Document Based 
Questions (DBQ32) program to promote closer reading of nonfiction, argumentation, using primary sources, and 
research.  
 
Students write and publish regularly in language arts class, producing argumentation, expository, research, and 
narrative essays once per month using the writing process, including pre-writing, peer editing, and multiple revisions. 
Vocabulary and grammar textbooks are used at times to reteach or offer additional practice when needed. The 
curricular components of the language arts program have been evaluated and refined over De La Salle Middle 
School’s thirteen-year history. De La Salle student gains in language arts—in percent of students proficient, median 
percentile gains, median grade level gains, and percent of students demonstrating greater than normal learning per 
year—are illustrated in Appendix A.2a, page A.1. 
 
Reading class focuses on fluency and comprehension skills and a deepening of the understanding of the elements of 
literature. Each student has a reading class daily. Reading class features Daily Reading Practice33 to build 
comprehension skills, close reading of fiction and nonfiction texts, and written responses to the texts. Books are read 
both independently and orally in class. In addition to the study of literature, interdisciplinary work with other 
departments is emphasized throughout the curriculum.  Each learning group studies one Shakespeare play per year 
in addition to three or four novels or longer nonfiction texts. Nonfiction texts and novels in reading class are aligned to 
complement course content in social studies or language arts in order to deepen understanding across disciplines. 
For example, students studying Islam in social studies will read a novel such as The Breadwinner and students 
studying the Holocaust may read Number the Stars. Texts are selected to build background knowledge and to help 
students think like a global citizen of the 21st century. Reading teachers design experiential field experiences that 
deepen understanding of course content, such as a trip to a forest when reading Hatchet¸ a story about survival in 
the outdoors. Poetry is integrated into the curriculum. The reading teachers conference daily with students about the 
status of their independent reading, and teachers contact parent/guardians, incentivize progress, and give 
suggestions for further reading as students advance as independent readers.  

30 Wren, Sebastian, Older Students Struggling with Reading, (2002), <http://www.balancedreading.com/olderreaders.html>. 
31 Daily Grammar Practice, <http://www.dgppublishing.com/index.htm>. 
32 The DBQ Project, <http://www.dbqproject.com/>. 
33 Daily Grammar Practice, <http://www.dgppublishing.com/index.htm>; Daily Grammar Practice, Research Base, 
<http://www.dgppublishing.com/Forms/Research%20base.pdf>, (citing research basis for the program). 
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Mathematics 
La Salle Middle School places the highest emphasis on both the Standards for Mathematical Practice34 and content 
outlined in the Missouri Learning Standards, as it is adapted to La Salle learning group levels. These fewer, clearer, 
and more rigorous standards allow for more student-centered lessons and deeper, problem-oriented thinking. Since 
La Salle students come from various math programs at prior schools, La Salle addresses a wide array of needs in 
addition to Missouri grade level content objectives.  The primary goal of the math program is to assist students in 
gaining mathematical confidence and competence.  To this end, the sequencing of the program remains flexible to 
meet the needs of students who benefit from additional reinforcement and those who progress at an accelerated rate.  
A second goal is to develop thinking skills, so adequate time is spent on problem solving abilities. It is critical that 
students demonstrate mastery in number sense and operations and basic understanding of measurement and 
problem solving before moving into more complex concepts, such as data analysis, probability, geometry and 
algebra, which will be constructed upon prior competencies. Instruction will include activities in which the students 
actively work to pose and solve problems both individually and collectively. The La Salle math department is 
undergoing continued training on shifting to Missouri Learning Standards, with its focus on persevering in solving 
problems, reasoning, constructing arguments and critiquing others’ arguments, applying math to problems in “real 
life,” using appropriate tools strategically, attending to precision, and using structure and patterns. Further, the math 
instructors at LS are studying video from the Trends in International Mathematics and Science Study (TIMMS)35 in 
order to rethink their current practices to better match the SBAC framework.  
 
The math department currently uses teacher-created lessons based on Missouri grade level content objectives and 
students’ assessed skill level. In addition, math instructors at La Salle use Glencoe-McGraw-Hill36 textbooks that are 
aligned to Missouri standards. Literacy is integrated into the math curriculum through vocabulary instruction and 
through narrative responses to problems.  Students who graduate from La Salle’s “level V” learning group have built 
a strong foundation and developed number sense in order to be fully prepared for freshman year algebra, according 
to De La Salle’s graduate support director, who monitors each high school student’s performance. In addition, LS will 
provide Algebra I as part of its “level V” curriculum for students who are ready, as encouraged by MSIP5. Further, 
students use technology to give presentations on statistical findings as part of the curriculum.  
 
The students who take Algebra 1 will be more prepared for success in high school and college, research shows37. 
Math classes at the high school and college level are usually arranged in a progressive order such that access to 
advanced classes depends on a student passing a prerequisite class. Therefore, the earlier a student passes 
Algebra 1, the greater likelihood the student will have opportunities to take higher-level classes, which is itself related 
to a greater likelihood of attending a 4-year college38.  
 
The math program is supplemented through individual tutoring for students in need, optional or required study 
meetings with math teachers before school or during lunch, and a budgeted math consultant who advises the math 
department on curriculum, instruction, and assessment. Also, the Accelerated Math (AM)39 program is a daily, 
individualized math program that provides targeted practice and assessment to students based on their current skills. 
AM differentiates instruction, tracks student progress, provides practice aligned with Missouri Learning Standards, 
and provides data to inform instructional and sequencing decisions in the math program.  Accelerated Math also 

34 Common Core State Standards Initiative, Standards for Mathematical Practice, <http://www.corestandards.org/Math/Practice>. 
35 TIMSS and PIRLS International Study Center, Lynch School of Education, Boston College, and  
International Association for the Evaluation of Educational Achievement, <http://timss.bc.edu/>; <http://timssvideo.com/>. 
36 Glencoe-McGraw-Hill, <http://www.glencoe.com/sec/math/msmath/mac04/course1/index.php/mo/2006>. 
37 Matthews, M.S., and Farmer, J.L. (2008). Factors Affecting the Algebra I Achievement of Academically Talented Learners. 
Journal of Advanced Academics, 19(3): 472–501. 
38 Schneider, B., Swanson, C.B., and Riegle-Crumb, C. (1998). Opportunities for Learning: Course Sequences and Positional 
Advantages. Social Psychology of Education, 2(1): 25–53. 
39 Renaissance Learning, Accelerated Math, <http://www.renlearn.com/am/default.aspx>. 
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provides swift identification of students needing intervention. Multiple instructors assist students during the AM class, 
which occurs daily, in addition to math class. 
  
Science 
The La Salle science curriculum is designed to provide students with a foundation in the physical, biological and 
earth sciences.  The FOSS Science program40 is the core of our science curriculum. Multiple activities and laboratory 
experiences enrich each unit.  This inquiry based curriculum (FOSS) allows students to develop their own hands-on 
understanding of the basic concepts of science.  A research based, kinesthetic, curriculum for K-8 developed by 
University of California at Berkeley, Foss aims to help students be scientists through active time “doing” science. 
Guided by thought provoking questions, students collect information through a variety of activities that leads them 
towards a deeper understanding of how science works.  In preparation for future science courses, the La Salle 
science curriculum emphasizes critical thinking skills, problem solving, lab work with data analysis, and a mature 
level of understanding of the material. Topics include geology and plate tectonics, biology and the human body, the 
diversity and characteristics of life, and force and motion. Textbooks and teacher-created supplementary materials 
support the science curriculum. The science curriculum features interdisciplinary elements in several units, 
integrating mathematics, statistics, writing, academic vocabulary, and/or social studies.  
 
Social Studies 
The social studies curriculum draws on the humanities and social sciences, including history, geography, government 
and economics. The goals of the program are to teach citizenship (social responsibility), the value of diversity and the 
importance of personal responsibility (character education). Students use the concepts and tools of geography to 
explore the regions of the world with a focus on North America, Europe, and Africa.  Students learn to identify 
particular aspects of culture such as government and leadership, values and beliefs, customs and traditions, and 
religions, languages, economic systems, and the changes within cultures across time. A graduate of La Salle will be 
exposed to the following units of study: World Geography, Ancient History (Ancient Egypt, Ancient Greece), World 
History (Islamic World and the Middle East), and American History (Colonial America, Civil War, Civil Rights).  The 
social studies curriculum uses a Missouri Standards-aligned Holt McDougal textbook,41 the Document Based 
Questions program, Hakim’s A History of US, and teacher-created materials. The curriculum is enriched via field trips 
to historical sites, museums, and locations with significant cultural value. 
 
The community service curriculum will be tied to LS’s social studies curriculum. The La Salle community service 
curriculum encompasses the ideals of citizenship and stewardship, while remaining accessible to our diverse 
population. Through readings, multimedia, and discussions of the theories and examples of community service, 
students learn of service’s value, relevance, and variety. Through active participation in service projects at 
community locations, students deepen their understanding further. Community service activities conclude with 
reflective journaling. The community service curriculum is not limited to social studies, though. Indeed, dimensions of 
ethical citizenship are consistently integrated into subject area content. 
 
Instruction 
Research, best practices, and student needs will guide instruction. An inventory of learning styles gives teachers data 
on students’ individual learning needs. Further, teacher book studies on the instructional works of Doug Lemov, 
Robert Marzano, and Jane Pollock are a regular part of La Salle’s professional development practice. Student 
centeredness is a key component of successful instruction at LS, and teachers are evaluated based on degrees of 
student centeredness in lessons. Collaborative learning, choices in learning activities and assessments that allow 
students to pursue interests and use their academic strengths, kinesthetic design, highlighting evident connections 
between course content and students’ lives, identifying “real world” applications of learning activities, PBL, and other 
methods will be used to guarantee that La Salle educators reach all learners. Teachers are charged to find the 
methods that work with students. At La Salle, classroom instruction aims to engage and motivate all students, 

40 Full Option Science System® (FOSS), <http://www.fossweb.com/>. 
41 World History Student Edition, Grades 6 – 8, ISBN-13/ EAN: 9780030936647. 
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addressing their diverse needs and capabilities Already, La Salle’s learning groups model provides students with 
optimal challenge (not so little challenge as to result in boredom, not so much challenge as to result in frustration and 
defeat). This optimal challenge level is monitored through formative and summative assessments and a teacher 
review process via our PLC.  
 
Teachers consistently integrate the development of social relationships, intellectual dispositions and habits of mind, 
and related 21st century skills into subject area instruction. Further, teachers promote engagement and motivation 
through their instruction, and they consistently use assessment results to make changes to instruction that are likely 
to result in increased learning for students. La Salle teachers aim to keep students engaged and motivated 
additionally through clear learning goals, clear performance expectations, feedback that affirms individual student 
achievement and that gives students guidance about how to improve their performance, and through differentiated 
instruction for students’ readiness, learning profile, and interest. 
 
Teacher Evaluation and Professional Learning 
Marzano42 and others43 have found that increases in teacher quality have a far greater impact on student learning 
than any other factor. Hence, an effective educator evaluation and professional growth system will sustain ongoing 
improvement in teacher quality. La Salle’s educator evaluation system will align with DESE’s Model Educator 
Evaluation System, released in May of 2014. In the first half of 2014, LS evaluators underwent DESE-sponsored 
module training on the system. As required by law, La Salle will adhere to DESE’s guiding principles and strands of 
educator evaluation. Further, the teacher standards and quality indicators, such as teacher content knowledge and 
use of student data, will focus the evaluations and professional growth plans. The evaluators will employ the Missouri 
Observation Simulation Tool (MOST) to practice assessing teacher performance in the classroom and providing 
meaningful feedback based on that assessment. MOST will assist LS with implementation of the Essential Principles 
of Effective Evaluation by giving the school leader practice in teacher observation, feedback, and performance 
ratings on specific quality indicators through targeted videos before viewing a comparison of the evaluator’s rating 
with a Master Score. LS staff have undergone training on how to use DESE professional learning resources such as 
the MOST instrument and the Educator Growth Toolbox, and they look forward to gaining access to these systems in 
the coming months. The 2014 Annual Cooperative Conference for School Administrators gave school leadership 
additional training on implementation of MOST and the Missouri Model Educator Evaluation System. 
 
La Salle, while exercising local control over its model of evaluation, will document evidence that its model is aligned 
with DESE’s 7 essential principles.  La Salle’s model, centered on the Missouri Model Educator Evaluation System, 
includes also research-based practices of Marzano, Lemov, and INTASC. The goal will be to produce measurable 
and consistent gains in student learning as teachers’ instructional practice improves, while meeting state 
requirements.  
 
A rubric for teacher feedback will be developed based on the Missouri Growth Guide. This growth guide emphasizes 
improvement along a spectrum for each individual teacher rather than a summative evaluation. The “growth mindset”, 
studied and written about by Dweck,44 will be a guiding foundational value around which evaluative conversations 
occur. Dweck’s work states that everyone can change and grow through application and experience, although people 
may differ.  La Salle’s evaluative system works best via a shared growth mindset. In addition to embedding an 
understanding of the growth mindset among teaching staff, school leaders will build teacher understanding of 
Missouri Teacher Standards, including “high leverage” standards and quality indicators, which are aligned with La 
Salle’s evaluation system. La Salle’s teacher induction program focuses on studies of works of Marzano45 and 

42 Marzano, R. J., Frontier, T., & Livingston, D. (2011). Effective supervision: Supporting the art and science of teaching. ASCD. 
43 Stronge, J. H., Ward, T. J., Tucker, P. D., & Hindman, J. L. (2007). What is the relationship between teacher quality and 
student achievement? An exploratory study. Journal of Personnel Evaluation in Education, 20(3-4), 165-184. 
44 Dweck, C. (2006). Mindset: The new psychology of success. Random House LLC. 
45 Marzano, R. J., Pickering, D., & Pollock, J. E. (2001). Classroom instruction that works: Research-based strategies for 
increasing student achievement. Ascd. 
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Lemov.46 In addition, teachers attend regular training sessions taught by Doug Lemov as part of the staff 
development process. 
 
Teacher evaluation is part of a teaching and learning system that supports continuous improvement, no matter how 
seasoned a teacher is. The school leader will establish focus to ensure a high level of quality in the feedback and 
support for each teacher. The leadership team selects different approaches to addressing areas needing 
improvement. Certain practices will be learned deeply, embedded, and applied into the teaching and learning 
process, such as establishing an aligned student learning objective, fostering student engagement, and employing 
“joy factor” in lessons. For a given academic year, the school will first identify the quality indicators on which it will 
focus, move through the cycle of pre-assessment, planning, implementation, evaluation, and reflection. The final goal 
of the cycle will be positive growth. 
 
To implement a plan to give timely, specific, and formative feedback, the school leader will implement a version of 
Kim Marshall’s plan cited in Rethinking Teacher Supervision and Evaluation.47 Aspects of this plan include 
conducting unannounced, frequent mini-observations, monitoring unit plans, monitoring assessments, face-to-face 
feedback based on day-to-day practice. These observations and feedback meetings will exceed ten per year for each 
teacher and will provide data for inclusion on a final evaluation. Frequent classroom visits and prioritizing classroom 
observations on a schedule allow for the school leader to implement this plan. La Salle views the evaluation process 
as the key in helping teachers to improve. The evaluation tool gives a roadmap to success via appropriate staff 
development.  
 
La Salle faculty collaborate in professional learning communities (PLCs) to continuously improve the effectiveness of 
the curriculum and instruction in order to gain high levels of student achievement. La Salle’s PLC model calls for 
faculty members to meet once per week to present and discuss “problems of practice” and use protocols to facilitate 
team meetings so that dialogue is structured and intentional. The LS PLC includes study of topics related to teaching 
and learning; the PLC requires classroom implementation of strategies studied and ideas gained and reporting back 
to PLC members about results seen when the strategies were implemented. In this way, data is a central part of the 
PLC process. The LS PLC focuses on topics directly related to student achievement and analyzes data to identify 
needs and assess progress.  A subgroup of the LS PLC is the mentor/new teacher pair; all new teachers are 
provided with mentors who are proficient teachers. The mentor teacher meets regularly with the new teacher and 
gives the new teacher coaching and feedback on pedagogical, professional, and parent/student matters. In addition, 
our mentoring program will align closely with state regulation, 5 CSR 20-400.380, regarding mentoring program 
standards.  
 
LS offers professional development on data responsive instruction, which comprises a key underlying goal of the 
school’s PLC.  
 
Data-Responsive Practices    
At La Salle, multiple types of data are used to monitor and evaluate the curriculum, to plan for sustained student 
growth, and to assess faculty performance. School-wide and student data include the following as they impact 
curriculum, student achievement, and faculty performance: retention and attrition data, data regarding the prevalence 
of special needs, survey results, standardized test score data, summative grades, data on success of graduates in 
the next level of schooling, prevalence of instructional practices, and attendance rates. LS staff examine data for 
trends over a period of time and make relevant and appropriate data accessible to stakeholders.  
 

46 Lemov, D. (2010). Teach Like a Champion: 49 Techniques that Put Students on the Path to College (K-12). John Wiley & 
Sons. 
47 Marshall, K. (2013). Rethinking teacher supervision and evaluation: How to work smart, build collaboration, and close the 
achievement gap. John Wiley & Sons. 
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Continued professional learning is essential in order for La Salle educators to sharpen and make efficient their data-
driven decision making. Because school staff have found great benefit in these seminars, LS sends school leaders 
and educators to “train the trainer” workshops in data-focused areas including Lemov’s Teach Like a Champion 
techniques. Further, La Salle plans to continue to send school leaders to Building Excellent Schools’ (BES) Weekend 
Warriors immersion trips. Numerous interviews, observations, and “work time” with school leaders from effective “no 
excuses” charter schools throughout the country proved to be an asset to the school principal during his BES 
professional learning during the 2012-13 and 2013-14 school years.  As a result of this PD experience, the school 
implemented the data-centered practice of expanding the organization of student data via Google Docs, creating 
data-driven intervention checklists for students who seem to be “stuck” with their learning, integrating summative 
assessment data into biweekly teacher meetings, and building in differentiated reteaching techniques to reach 
students who do not learn the material the first time through. In addition, the school will continue to participate in the 
St. Louis-area Schools That Can (STC) quarterly professional learning meetings. These meetings with area school 
leaders provide valuable professional fellowship and best practice sharing.  For example, the La Salle principal and 
assistant principal asked a peer school leader in the STC Network from KIPP Inspire to arrange a discussion on best 
practices in using data to inform instruction. The LS school leaders then shared the practices with LS teaching staff. 
To further stress the importance of data, teacher evaluation and a portion of teacher compensation are tied to Value 
Added Student Growth Measures (VAM). This practice is called “performance-based compensation.” Finally, the 
school is currently seeking internal and/or external professional learning on interpreting and analyzing MAP score 
data in order to improve outcomes.  
 
LS staff anticipates converting its interim assessments from the NWEA MAP to those offered by the Smarter 
Balanced Assessment Consortium (SBAC) once they become available. The data provided by SBAC formative and 
interim assessments will enhance reteaching and curriculum design in accordance with student performance at the 
individual and group levels.  
 
A.3 Assessment 
 
Appendix A.2a, page A.1 describes in greater detail the assessments, their purpose, their administration points 
throughout the year, and student results as seen at De La Salle Middle School, La Salle’s prior incarnation. 
Assessment serves as a way to gauge the effectiveness of La Salle’s progress in transforming the children and 
community through innovative education. Assessment gives key data points to La Salle’s educators, leadership, and 
community as the school works to ensure mission fulfillment.  
 
Overview 
La Salle educators consider the primary purpose of assessments to provide data to support teachers in improving 
curriculum, instruction, and student learning. An additional purpose of assessment is to provide a snapshot of 
students’ academic skills and knowledge for a non-teacher audience including the students themselves, 
parent/guardians, and school community stakeholders. The data collected through assessments describes both 
students’ shorter-term skill acquisition and longer term mastery. Assessment information gives school staff data on 
how students are growing in their understanding of learning-level standards. This data is interpreted after each 
assessment with the purpose of informing intervention areas for students most in need, modifying curriculum and 
instruction in order to reteach material where the data indicates re-teaching is needed, and identifying professional 
growth areas for staff.  
 
As La Salle works to bridge the gap between students’ skill level at entry and the skill level needed for success at the 
high school level, assessments of academic progress inform the curriculum-planning and instructional design cycle. 
Multiple assessment data sources, including the NWEA MAP, STAR assessments, MAP tests, and classroom 
assessments will determine proficiency on an individualized, classroom, and school wide basis for students. LS staff 
looks forward to being allowed access to SBAC’s assessment tools, and school leadership sees a phasing out of the 
NWEA MAP interim assessments as SBAC’s interim and formative assessments are adopted. 
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Teacher-Made Assessments 
Faculty gather learning data using a variety of curriculum-based assessments aligned with targeted outcomes and 
instructional practices to assess student learning, including formative and summative assessments.   All 
assessments are aligned with class/course curriculum goals. Teachers create and use formative and summative 
assessments regularly in each core subject area (math, science, reading, language arts, and social studies).  
 
Formative Assessment 
Formative assessment has been shown to be particularly beneficial in improving the learning of lower-performing 
students,48 and formative assessments (exit slips, checks for understanding, homework) are present in the daily 
lessons of each class. 
 
LS staff look forward to gaining access to the Smarter Balanced Digital Library in order to select high quality 
formative assessments in alignment with Missouri Learning Standards. The Digital Library is a collection of teacher 
developed and professionally commissioned assessment practices that are aligned to the SBAC assessment system.  
 
Students receive feedback from formative assessments on specific aspects of their work that demonstrated 
proficiency and specific guidance on how to improve aspects of their work that are not yet proficient. Formative 
assessments take many forms, including checking for understanding using cold calling, homework, classwork, guided 
practice, class participation, verbal check ins, conferences, etc. Formative assessments give the teacher data on 
whether the individual lesson is being learned by students on an individual level and on a class-wide level. Teachers 
use the data to make decisions on pacing—whether to slow down or move on to the next topic—and instructional 
techniques—whether to try a different technique if the learning has not occurred or to continue with the technique that 
produced learning.  
 
Formative assessment is the ingredient that moves instruction forward. Formative assessments “have been shown to 
be highly effective in raising the level of student attainment, increasing equity of student outcomes, and improving 
students’ ability to learn.”49 In this way, formative assessment benefits students in a way that is aligned with La 
Salle’s mission. 
 
Summative Assessment 
Summative assessments benefit students when students and teachers use the assessment results to guide future 
educational decisions. Summative assessments also take on many forms, including tests, exit slips, performance-
based evaluations, projects, quizzes, and essays. Summative assessments’ results are used at the end of a unit, and 
occasionally at the end of a lesson (quiz) or class (exit slip).Teachers use summative assessment data to determine 
grades, which should serve the purpose of communicating to the community (student, parent/guardian, teachers and 
staff) how well each student has developed or mastered a particular skill described in the curriculum guide.. Data 
from summative assessments are examined at the school-wide level, as part of teacher-principal meetings, and at 
departmental analysis meetings. Gaps in student understanding are identified, and teachers and school leadership 
make decisions about curriculum, instructional practices, and pacing based on the data. The criteria used to evaluate 
student work are consistent and transparent, and teachers base summative grades on the degree to which students 
have achieved curriculum goals. All teachers report on work habits and behavior separately from subject area 
grades.  Criteria for grading are consistently communicated clearly to students and parents at the beginning of the 
class/course. Rubrics are used to communicate the grading criteria. Progress reports, report cards, and cumulative 
records/transcripts are consistently accurate, clear, and complete. 

48 Black, Paul and Dylan Wiliam, Inside the Black Box: Raising Standards through Classroom Assessment, (2001), 
<http://weaeducation.typepad.co.uk/files/blackbox-1.pdf>. 
49 Organisation for Economic Co-Operation and Development, Formative Assessment: Improving  
Learning in Secondary Classrooms, (2005), <http://www.oecd.org/edu/ceri/35661078.pdf>. 
 

Page 22 of 56 
 

                                                             



 
Smarter Balanced Assessment Consortium and NWEA 
La Salle is planning to convert from the NWEA MAP assessment to the Smarter Balanced Assessment Consortium 
(SBAC) interim assessment program, once LS is eligible and the product is available. These interim assessments will 
evaluate the progress of individual students up to three times per year in all grades. We will assess students in 
language arts, reading, math, and science using the SBAC model, as we do currently with the NWEA-MAP. These 
assessments provide a norm-referenced data point to help teachers determine what material needs re-teaching and 
which students may require additional intervention. The SBAC assessments will be aligned with Missouri Learning 
Standards. Further, these interim assessments will give additional data to monitor grade-level cohorts over time.   
 
STAR Reading  
La Salle assesses incoming students on reading comprehension skills using Renaissance Learning’s STAR Reading 
assessment three times per year and additionally as determined by the teacher. In the course of each 
Reading/Literature class, students take the ten- to fifteen-minute STAR Reading assessment to check their reading 
comprehension growth. The primary purpose of these tests is to identify a student’s Zone of Proximal Development 
(ZPD) in order to select independent reading texts at the optimal level. Books out of a student’s ZPD will either be too 
challenging or too easy for learning to occur. A secondary purpose of these assessments is to help teachers to make 
decisions about reading comprehension interventions, conferences on independent reading, and time allotted at 
home to reading. A third purpose of the STAR Reading assessment is to help families see academic growth in their 
children. 
 
Although both NWEA and STAR provide data on students’ comprehension, La Salle chooses the STAR test, in 
addition to the NWEA test, for four reasons: 
1. The STAR test is aligned with Renaissance Learning’s Accelerated Reading (AR) program, which our Literature 

curriculum integrates into the classroom. STAR data automatically transfers over to the AR program so that the 
students’ grade equivalent, zone of proximal development, and similar data informs independent book selection 
and daily student-teacher conversations. 

2. The STAR test can be taken with no notice and throughout the year, unlike the NWEA test, for which it takes 
multiple business days to upload class lists. 

3. Any staff can administer the STAR test, where the NWEA test requires test administrator training. 
4. The STAR test is quick, taking approximately ten minutes to complete, compared to 45 minutes for the NWEA 

reading test. 
 
Missouri Assessment Program 
All students will be required to take the Missouri Assessment Program (MAP) as required by the Department of 
Elementary and Secondary Education. To prepare for the MAP, LS is adopting Missouri Learning Standards. LS is 
using sample assessments and sample learning units from the SBAC to identify targets for learning that students will 
need in order to be on track for progression for learning that will lead to success with the Missouri Assessment 
Program. 
 
 
Deep analysis of initial MAP results will lead to refinement of curricular and instructional adjustment and a refinement 
of school targets. Weekly PLC meeting topics must be tied to student outcomes, and the MAP results will be a 
guiding factor in evaluating the effectiveness of curriculum and instruction practices. 
 
In addition, the Missouri Assessment Program results tie directly to our school performance goal (below) to meet the 
MSIP-5 targets of Academic Achievement, Subgroup Achievement, and High School Readiness.  
 
Goal 2: Meet MSIP-5 academic achievement targets below:   
Indicator 2015 2016 2017 2018 
Academic Achievement  Approaching On Track On Track 
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Subgroup Achievement  Approaching On Track On Track 
High School Readiness  Approaching On Track On Track 
Attendance  Approaching On Track On Track 
Overall APR    At least 70% 
 
Intervention 
In conjunction with La Salle’s special education program (section A6), La Salle ensures to meet the learning needs of 
all students by utilizing a variety of strategies. Through the use of Response to Intervention (RTI), teachers are able 
to identify struggling students and implement individualized strategies to assist each student to be successful.  
School staff will implement interventions including but not limited to tutoring, scaffolded instruction, parent/guardian 
planning meetings, reassignment of recess/enrichment time, additional instructional time, explicit instruction on 
school skills such as homework completion and organization. Data collected through universal screening and 
progress monitoring is consistently used to identify students needing early intervention and to track their response to 
intervention. Students can also be recommended to the CARE (Consultation, Assessment, Referral, Education) team 
which meets regularly to discuss the unique learning needs of each student needing intervention, and manages the 
checklist of interventions. Additionally weekly small group advisory meetings focus on school skills and study habits 
to assist with interventions in this area. 
 
For a student who has more significant learning needs as determined by qualification for an Individualized Education 
Plan (IEP), La Salle ensures that prescribed modifications and accommodations are implemented. As well, La Salle 
aims for the cognitive level of the course/class curriculum to be consistently adjusted for students with disabilities to 
enable them to learn concepts and skills at their maximum learning potential. (See section A6 for the identification 
and qualification process.) 
 
If a student does not respond to the interventions as demonstrated by lack of evidence of learning, usually 
determined by two quarters on “Retention Possibility Alert” (RPA), she or he will be retained. Students are placed on 
RPA when he or she holds a grade point average below 1.7 for a quarter or earns two or more grades of D- or F in a 
quarter. Before retention, several interventions will be taken, including monthly core teacher intervention meetings 
with the student and family, one or more weekly afternoon mandatory intervention periods with focused assistance on 
assignments, removal from school sports teams until RPA ends, lunch time check ins with core teachers, regular 
meetings with the counselor, and morning study sessions.  
Grading 
La Salle teachers grade to give feedback to students and their parent/guardians, to document progress in their 
teaching and in their students, and to guide instructional decisions. A grade is an indicator of what a student knows 
and can do. Research-based practices espoused by Reeves,50 Wormeli,51 Marzano,52 and Guskey53 guide La Salle  
grading practices via regular discussion of titles and planned professional development in this area.  
 
La Salle gives parents and students a written progress report or report card eight times per year. This written 
document shows a letter grade for each subject area as well as a mark of “unsatisfactory” or “satisfactory” for key 
“school skills” such as homework completion, effort, and behavior. Narrative, page long report cards that describe 
students’ goals, progress, and specific feedback from a single teacher are mailed home twice per year. 
 
A number of teachers have begun developing standards-based grading in their classrooms. Research by Guskey,54 
Marzano,55 and others indicate that standards-based grading lead to greater teacher, student, and parent 

50 Reeves, D. (2011). Elements of grading. Bloomington, IN: Solution Tree. 
51 Wormeli, R. (2006). Fair isn't always equal: Assessing & grading in the differentiated classroom. Stenhouse Publishers. 
52 Marzano, R. J. (2006). Classroom assessment & grading that work. ASCD. 
53 Guskey, T. R., & Bailey, J. M. (Eds.). (2009). Developing standards-based report cards. SAGE. 
54 Ibid. 
55 Marzano, Robert J., Transforming Classroom Grading, (2000). 

Page 24 of 56 
 

                                                             



understanding of exactly where a student is for each skill in the curriculum, greater opportunity to reteach in an 
efficient and effective manner, and improved student improved student outcomes. La Salle will convert fully to 
standards-based grading (SBG) by 2017-18, as outlined in its standards-based grading conversion plan, available 
upon request.   
 
Promotion and Retention 
Promotion to the next grade and graduation are dependent on students’ demonstration of learning of grade and 
learning-level objectives as evidenced through teacher-created assessments.  In particular, promotion and retention 
will be based on teacher-created summative assessments—measures of academic achievement at the end of a 
defined instructional period, often at the end of a unit. A student who earns two failing grades (D- or F) in a core 
subject area (math, reading, language arts, science, and social studies) or who receives a grade point average lower 
than 1.7 for two semesters will be retained. A student who earns two failing grades in a core subject area or who 
receives a grade point average lower than 1.7 for one semester and whose standardized test scores demonstrate 
proficiency more than two years below  grade level may be retained. A student who receives three failing grades or 
who earns a grade point average lower than 1.3 during the second semester will be retained, even if the first 
semester showed acceptable evidence of learning. Discrepancies between scores on teacher-created assessments 
and scores on nationally normed assessments will be monitored and scrutinized carefully. In some cases, 
discrepancies can indicate that a teacher-created assessment needs improvement.  
 
The retention practice at De La Salle has found mixed results. In four cases, the retained student uses the additional 
year to improve high school readiness by the time middle school graduation occurs; among eligible students in this 
category, 100% have graduated high school. In approximately four cases, the retained student’s guardian withdrew 
the student from the school due to the family’s disagreement with the retention.  
 
Each semester will be followed with a multiday credit recovery program where students at risk of retention will receive 
a final opportunity to demonstrate evidence of learning. Students placed at risk of retention in the first semester will 
attend credit recovery in place of three elective afternoon classes per week during the second semester. Students 
placed at risk of retention during the second semester will attend credit recovery for five hours per week in place of 
certain classes during the DESE-recognized “summer school” program described in section A.4.  
 
Students enrolled in a special education program must meet the course of study and graduation requirements 
designed in partnership with the special education department. Students placed in special education may receive 
promotion to the next grade level without meeting all promotion criteria outlined above. However, the school will 
make a note of the modified course of study and curriculum on the student’s transcript. 
 
A.4 School Calendar* and Daily Schedule 
 
La Salle creates an environment for maximized academic growth by providing extended time in school, in terms of 
hours per day and days per year.  Students’ school day runs from 8 to 5:15 with “early” 4 pm release times on 
Thursdays and Fridays. Students’ school years will consist of 174 days and 18 days of optional summer school. 
Several studies have shown the benefits of extended learning time, particularly for students from low-income 
backgrounds.56  An extended summer vacation has been shown to have the most detrimental effect on students from 

56 ECONorthwest / The Chalkboard Project, Extended Learning Time in K-12 Schools, (2008), 
<http://chalkboardproject.org/images/PDF/Extended%20Learning%20final%20rev.pdf>; Farbman, David, The Case for Improving 
and Expanding Time in School: A Review of Key Research and Practice, 
<http://www.timeandlearning.org/files/CaseforMoreTime_1.pdf>  
Patall, Erika A. et al., Extending the School Day or School Year, A Systematic Review of Research (1985–2009), (2010), 
<http://rer.sagepub.com/content/80/3/401.abstract>, (citing research on the benefits of extended learning time). 
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low-income backgrounds.57 Further, the after-school hours between 2 and 5 pm are a daily time period “of unusual 
‘risk and opportunity’… particularly [for] low- and moderate-income children.”58 
 
*See Appendix A.4, page A.19 for the 2015-16 La Salle Middle School Calendar showing 174 school days and 18 
days of optional summer school to total 192 days. 
 
Daily Schedule 
The school defines the academic day as running from 7:40 am to 4:15 pm, including morning assembly, passing 
periods, lunch/recess, and afternoon remediation classes. A whole-school daily assembly will take place each day 
from 7:40 to 7:57, with certified teachers present to coordinate the assembly’s focus on character, academic 
achievement, and school skills. The core academic day runs from 8 am to 3:12 pm; this time frame is considered the 
school day for ADA purposes. From 3:15 to 4:12, the school will provide remedial help in math and English language 
arts for students who meet multiple criteria (such as receiving a “Below Basic” score on the Missouri state 
assessment) for assistance. Students who do not qualify for remedial help will take enrichment classes at that time.  
 

 
 4th grade 

level 
curric. 

5th grade 
level curric. 

6th grade 
level curric. 

6th-7th grade 
level curric. 

hybrid 

7th -8th grade 
level curric. 

hybrid 
8th grade 

level curric. 

 7:40-
7:57 

 
 

School-wide 
Assembly    

 8:00-
8:10 

Morning 
self-

contained 
fourth 
grade 

classes 

Advisory/ 
Homeroom 

Advisory/ 
Homeroom 

Advisory/ 
Homeroom 

Advisory/ 
Homeroom 

Advisory/ 
Homeroom 

P1 8:10-
9:07 Math Reading Language Arts Science Social Studies 

P2 9:10-
10:07 Reading Language Arts Science Social Studies Math 

 10:10-
11:07 

Accelerated 
Math/Study 

hall 

Accelerated 
Math/Study 

hall 
Accelerated 

Math/Study hall 
Accelerated 
Math/Study 

hall 

Accelerated 
Math/Study 

hall 

P3 11:10-
12:07 

Lunch and 
Recess 

Language 
Arts 

Science Social Studies Math Reading 

L/R 12:10-
12:28 PE 

Boys 
Recess- 

Girls Lunch 
Boys Recess- 

Girls Lunch 
Boys Recess- 

Girls Lunch 
Boys Recess- 

Girls Lunch 
Boys Recess- 

Girls Lunch 

L/R 12:28-
12:47 

Accelerate
d Math 

Girls 
Recess- 

Boys Lunch 
Girls Recess- 
Boys Lunch 

Girls Recess- 
Boys Lunch 

Girls Recess- 
Boys Lunch 

Girls Recess- 
Boys Lunch 

DEAR 12:50-
1:12 

Drop 
Everything 
And Read 
(DEAR) 

DEAR DEAR DEAR DEAR DEAR 

P4 1:15- PM 4th Science Social Studies Math Reading Language Arts 

57 Alexander, Karl L. et al., Lasting Consequences of the Summer Learning Gap, (2007), 
<http://asr.sagepub.com/content/72/2/167.short>. 
58 Halpern, Robert, A Different Kind of Child Development Institution: The History of After-School Programs for Low-Income 
Children, (2002), <http://www.tcrecord.org/Content.asp?ContentId=10823>. 
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2:12 grade 
classes 

P5 2:15-
3:12 

Social 
Studies Math Reading Language Arts Science 

Ren 1 

 
 

3:15-
4:12 

  
Renaissance includes  

Remediation courses provided by certificated teachers for qualifying students  
And enrichment (PE, Spanish, Technology, Music, Art, etc.) 

Renaissance takes place from 3:15 to 4, Thursday,Friday. 4 pm dismissal those days.  
 

  

  
 

Teacher Professional Learning Community (PLC) meets weekly from 4 to 5:15 on 
Thursday afternoons. 

 
 
A.5 Target Population 
 
At the opening of the Charter school, all students from the former De La Salle Middle School who wish to attend the 
Charter school must participate in the lottery as required by law. 
 
La Salle will open in the 2015-16 school year with 90 students in 5th through 8th grades.  For the 2016-17 school year 
La Salle will add new fifth graders and fill open seats in later grades caused by attrition. In 2017-2018 La Salle will 
add a fourth grade and fill open seats in later grades, and in the remaining two years of the charter term, La Salle will 
add new fourth graders and fill open seats in later grades caused by attrition. La Salle anticipates a 15% attrition rate 
per year, based on historical data (17% in 2013) and based on peer schools’ data (KIPP’s average annual attrition is 
15%59) and due to a mobile student population that may move to the county or out of state. Students who are 
enrolling in the school at a grade level higher than the lowest grade level will receive an assessment of their skill 
level. This assessment will determine both grade level and learning group level. Learning groups will be capped at 18 
students per core learning group and the school capacity will be capped according to the building’s chosen maximum 
capacity, as determined by the chart below. The school is prepared to adjust the class size if necessary, once the 
school moves to a dedicated new space.  
 

Year 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 
No. of 
students 

75 90 120 120 120 120 

Grades 
served 

5-8 5-8 5-8 4-8 4-8 4-8 

No. of 
learning 
groups 

5 6 7 8 8 8 

Students per 
learning 
group 

15 15 15 15 15 15 

Approximate 
no. of 
students per 
grade 

19 23 24 24 24 24 

Notes Private school; 
annex for add’l 
classroom 

Charter school; 
two annexes 
for add’l 

Charter 
school; two 
annexes for 

Charter 
middle 
school; 

Charter middle 
school; 
dedicated new 

Charter middle 
school; dedicated 
new space 

59 Based on an interview with Jeremy Esposito, KIPP: Inspire school leader. 
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classrooms add’l 
classrooms 

dedicated 
new space 

space 

 
The enrollment projection shown in the chart is based on La Salle’s enrollment history as a private school. Enrollment 
has increased each year over the last five years. An increase in active recruitment through the 2013 addition of a part 
time recruiting staff member will offset student attrition as La Salle converts to a charter school and will support the 
school as it continues to grow. LS plans to build on its word-of-mouth and grass roots recruiting practices to convince 
families of the value of starting their child in the fourth grade. A smaller fourth grade class is anticipated. 
 
As a charter school serving students in north St. Louis city, La Salle will give admissions preference to students 
residing in the following zip codes:  63101-03, 63106, 63107, 63108, 63112, 63113, 63115, 63120 and 63147.  
According to a 2009 report published by the National Association of Charter School Authorizers,60 7 of the 9 zip 
codes listed above are in the top ten list of zip codes most in need of better performing schools.                               
The chart below, based on recent census data, indicates that several of these zip codes in North St. Louis have a 
relatively large number of children living in the area.61  
 

 

Zip Code Children 14 and Younger 
63101 132 
63102 46 
63103 301 
63106 3,630 
63107 2,919 
63108 1,633 
63112 3,431 
63113 2,734 
63115 5,011 
63120 2,083 
63147 1,950 

 
Students who are residents of St. Louis City who have siblings already enrolled in La Salle will be accepted 
automatically 
 
La Salle Middle School anticipates serving a population comprised of students with similar characteristics to its 
current and past student populations: 
• At least 85% of students will qualify for free or reduced price meals 
• At least 80% of incoming students will test below grade level in math 
• At least 80% of incoming students will test below grade level in reading  

 
Over the last two years, over 80% of La Salle students have tested below level in reading and over 80% have tested 
below grade level in math. Over the last five years, over 85% of La Salle students have qualified for free or reduced 
meals.  

 
The school’s mission, instruction, curriculum, and services align with the educational needs of a population of 
students from low-income backgrounds and who enter the school one or more grades below level in core academic 

60 National Association of Charter School Authorizers (NACSA) and IFF, Public School in St. Louis: Place, Performance, and 
Promise, (2009), <http://www.iff.org/resources/content/3/4/documents/STL-Place-Performance-Promise.pdf>. 
61 2007-2011 Five Year American Community Survey Estimates, U.S. Census Bureau, Tables B01001 and DP03, email received 
February 10, 2014 from St. Louis mayor’s office. 
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subjects. Extended learning time—over 1760 hours per year—enables students below grade level to close the 
achievement gap. In addition, the focus on academic core subjects meets the educational needs of a population of 
students from low-income backgrounds; a double emphasis on literacy skill development by teaching both reading 
and language arts daily and an individualized math class that supplements the daily core math class reflect this focus 
on core subjects. Also, code-switching and a culture of literacy are promoted to meet the needs of our target 
population of students: weekly book talks, investments in high interest texts, and other techniques are used to 
promote literacy across the curriculum. Further, LS meets the needs of its target population by establishing 
personalized, individualized relationships with each child and family in a way that amplifies student learning 
opportunities. Small class sizes, narrative report cards, home visits, frequent parent communication, and an engaged 
counselor are ways that LS establishes personalized relationships with each child. Next, dynamic multiage learning 
groups optimize the learning for each student, and this system serves the needs of the wide range of academic skills 
LS’s target population of students displays upon entry.  In addition, LS teachers’ professional learning communities 
focus on research-based best practices, including those promoted by Doug Lemov and Paul Bambrick-Santoyo, that 
challenge and meet the needs of early adolescents from low-income backgrounds. High academic expectations, 
aligned with Missouri Learning Standards, also meet the needs of the target population of LS. Additionally, a focus on 
empowering students to identify and grow elements of their emotional intelligence assists students who may struggle 
with behavior choices. Finally, a focus on high school, postsecondary, and postgraduate success, including goal 
setting, annual college exposure trips, partnerships with college groups, a weekly “high school prep” course, and 
career-oriented workshops and demonstrations, meet the needs of La Salle’s target population, which consists of a 
high relative percentage of first generation college students.62  
 
A.6 Special Student Populations 
  
La Salle is committed to providing a free and appropriate public education (FAPE) to all students. Thus, we will 
accommodate the unique learning needs of all students including any student requiring an Individualized Education 
Program (IEP), Gifted and Talented services, an accommodation plan (504 Plan) who is qualified pursuant to Section 
504 of the Rehabilitation Act of 1973, and/or who has Limited English Proficiency (LEP), according Missouri state 
law. Accommodations and modifications will occur in the least restrictive environment (LRE) and to the extent 
possible students will be educated in the general education setting. We will provide quality education to homeless 
students, as well, in compliance with the McKinney Vento Act.  
 
La Salle will hire a qualified, industry-respected partner to direct La Salle’s special education program. Miriam 
Learning Center provides specialized services for students with learning disabilities at De La Salle Middle School 
during the 2014-15 school year, and La Salle Charter School will hire Miriam or a similar agency when it opens.  
 
De La Salle’s six-year partnership with a part-time professional learning consultant (who specializes in assessment 
and modifications for students with special learning needs) has strengthened the school’s ability to offer universal 
support to teachers, to implement scaffold instruction, to utilize a variety of assessment methods based on students’ 
unique learning needs, and to design curriculum in a way prescribed by an IEP. Currently the teaching staff meets at 
least bi-monthly to discuss students of concern, strategies, and progress of students. To ensure a smooth transition 
to providing services within the LRE, La Salle created a special education department that includes the Principal, 
Miriam Learning Center, and a Special Education teacher. Members of this group have met with a special education 
compliance specialist for the Missouri Charter Public Schools Association, attended charter school special education 
workshops, and Missouri Assessment Program – Alternative (MAP-A) training. Training is also planned for MAP 
training. There have also been extensive conversations with the local public school district special education 
department.  These conversations will continue to occur as well as conversations with the compliance specialist. 
Teaching staff have started being trained in special education laws and procedures. They will be attending 

62 St. Louis Graduates, <http://www.stlouisgraduates.org/community/about-region>, (“As of 2010, 37.8 % of [St. Louis-area] 
adults 25-and-older have a postsecondary degree….However, African American degree attainment has not kept pace with the 
population overall, and disparities exist within the St. Louis region, with lesser degree attainment in North St. Louis City…”). 
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conferences and workshops to ensure they are equipped with the necessary tools to meet the needs of all students. 
Special education procedures are written or being written according to Missouri Department of Elementary and 
Secondary Education (DESE) Division of Special Education’s Special Education Compliance Program Review 
Standards and Indicators. Staff will be practicing all procedures.  
 
Creating and maintain a productive and positive school culture is important to La Salle. Wanting to safeguard this 
culture, La Salle has created an open dialogue with parents, students, and staff concerning the transition to LRE. 
Honest conversations are being had about what the transition looks like, expectations for all parties, and 
questions/concerns are welcome and encouraged. La Salle will set an expectation of acceptance and excellence that 
will be modeled, taught, and reinforced by staff.  
 
La Salle will comply with all state and federal laws pertaining to students with disabilities. Thus, we will develop an 
Individual Education Plan for each student with a disability who is entitled to special education services pursuant to 
the Individuals with Disability Act (IDEA), as amended, and/or an accommodation plan (504 Plan) for students who 
are qualified. Students arriving at La Salle with an IEP will receive all services specified in that IEP. As soon as 
possible and no longer than 30 days of the student’s start date, La Salle will schedule an IEP meeting with the 
student’s parent/guardian(s) in order to review the student’s prior IEP and determine if a new IEP should be written.  
 
When staff members feel that a student may have a disability, but the student does not yet have an IEP, they will 
pass on their initial observations to the CARE Team (Consultation, Assessment, Referral, Education). The CARE 
Team will be chaired by staff from Miriam Learning Center and will consist of the school principal and/or assistant 
principal, the counselor, and two or more teachers at least one of whom being a special education teacher. This 
composition will enable the team to approach student challenges from a variety of perspectives. West County 
Psychological Services63 or a similar agency provides introductory and ongoing CARE Team training for each team 
member.64 The CARE Team will assist teachers in planning and implementing strategies that are appropriate for that 
child. Further, the CARE team will monitor student work and assessment results during the interventions. In 
subsequent meetings, the CARE Team will determine whether the student should be evaluated for a learning 
difference. If it is determined that further evaluation is necessary, the parent/guardian(s) will be notified and a review 
of existing data (RED) will be scheduled. The below listed procedure for a parent/guardian will be followed, starting at 
the RED meeting section. 
 
Parent/guardians may request an evaluation for a learning difference, as well. Within five days of request, the 
parent/guardian(s) will be provided with a copy of the Procedural Safeguards. As soon as possible and no longer 
than 30 days after the request is received, the CARE Team will determine if there is reason to suspect a disability. If 
there is reason to suspect a disability, a RED meeting will be held with the IEP team [parent/guardian(s), student, 
Miriam Learning Center staff , Special Education Teacher, General Education Teacher, Principal and/or Assistant 
Principal, Local Education Agency (LEA), and other relevant persons (therapist, nurse, counselor, etc.). 
Parent/guardian(s) will be provided a Notice of Action (NOA) and sign consent for evaluation if it is determined that it 
is needed to gather more information. During this meeting, the identification of assessments needing completion will 
also be discussed.  
 
As soon as possible and no longer than 60 days after the request is received, La Salle will arrange for completion of 
determined assessments and will hold an eligibility meeting with the IEP team to discuss the results and determine if 
the child has a disability, as defined by IDEA. If it is determined that the student is not eligible, the parent/guardian(s) 

63 West County Psychological Associates, <http://www.wcpastl.com/>. 
64 West County Psychological Associates, <http://www.wcpastl.com/#!services/vstc6=page-2/vstc4=schools>, (“Care Teams are 
one of the most effective methods for responding to schools' needs. A Care Team is a group composed of diverse school 
professionals. When an at-risk student is referred to the Care Team, team members gather information about the situation, plan 
and implement appropriate interventions, and continue monitoring the circumstances, if necessary. The WCPA consultant first 
trains the team members, then functions as a leader and professional resource for the group.”). 
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will be provided a NOA-Ineligible.  If it is determined that the child is eligible, an IEP meeting will be held and La Salle 
will develop an IEP for the student. Parent/guardian will be given notice of meeting 10 days prior. In the meeting, the 
child’s unique educational needs will be discussed, the IEP will be written, and IEP implementation steps will begin.  
 
Parents will receive a copy of the IEP within seven days of the IEP meeting. In addition to standard parent-teacher 
communication (emails, newsletters, conferences, etc), parents of students on an IEP will also receive a progress 
report on student’s goals four times during the academic school year. Parents will also be encouraged to talk with 
teachers about concerns and ways to assist the student at home as frequently as needed.  The IEP team will review 
the IEP at least annually to determine whether the IEP’s goals are being met. At least once every three years, all 
students with IEPs will be reevaluated. This reevaluation may include a reassessment. 
 
La Salle Middle school estimates that 25% of its population will qualify for Special Education Services. This projection 
is based partly on data from comparison North City schools, Jamaa Learning Center and Better Learning 
Communities, each of which have 33% of their student population receiving special education services.65 The 
projection is also based on La Salle’s twelve-year history as a private school, during which time the population of 
students receiving a special needs diagnosis from a public school district, physician, private practice psychologist, 
etc. has consistently fallen in the 15-20% range. This number is consistent with the average among St. Louis charter 
schools.66 As a result, one special education teacher is currently on staff, and additional teachers will be hired as the 
student population expands. The special education teacher(s) will be responsible for writing IEPs, implementing and 
data taking on instructional goals, and assisting general education teachers with meeting the needs of the students 
on an IEP. 
 
To implement and track non-instructional goal progress, La Salle plans to partner with Miriam Learning Center or a 
similar organization for occupational therapy, speech therapy, and other difficult-to-find services. The school may 
seek to work with Miriam Learning Center for diagnostic assessment services, as well. La Salle will continually 
monitor the number of students on an IEP, minutes of therapy required, and ease of therapy implementation to 
determine if there is a need to hire therapist(s).   
 
Miriam Learning Center or a similar vendor will be responsible coordinating all special education procedures and 
services from the initial steps of the referral process through the transition of the end of services being implemented 
by La Salle. The end of services can be due to transition out of the school or a student no longer being eligible for 
services based on RED and/or evaluation. He/she will be responsible for ensuring all students are receiving the 
determined number of special education and therapy minutes per their IEP. Lastly Miriam Learning Center or a 
similar vendor is responsible for maintaining contact and relationships with the local school district, compliance 
specialists, and any outside service providers.  
 
La Salle is currently eligible for Title 1 services and foresees continued eligibility based upon the poverty rate 
evidenced by the number of students who would qualify for free/reduced lunch. The special education teacher and 
principal or assistant principal will coordinate Title 1 services for reading and math including determining eligible 
students, creating schedules, and monitoring progress. The special education teacher will meet with the Title 1 
teacher to discuss progress and supports needed in the general education classroom. The special education teacher 
will then disseminate the pertinent information to classroom teachers. The current Title 1 teacher would continue to 
implement services with an additional teacher being recruited if the need increases.  
 
La Salle will be well positioned to serve the needs of students who may be considered special needs. La Salle’s 
teaching staff has history and experience working with students from low-income backgrounds who may show 
behaviors leading to over-diagnosis of needing special education services, including disruptive or hurtful behaviors.  
La Salle’s assistant principal and school counselor focus on giving teachers a system of supports and training as they 

65 Based on an interview with Jodi Woessner, Vice President, Belle Children's Services of St. Louis Arc. 
66 Woessner interview. 
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work to manage discipline effectively. Further, the school wide BIST behavior management system is a key part of 
each staff members’ enculturation, and this is an advantage for La Salle when working with students who might be 
perceived as needing special education services.  As a result of this experience, La Salle will be less likely to over-
diagnose students as needing special services, thus using the services efficiently and effectively.  
 
La Salle will ensure that students who are English Language Learners (ELL) are identified, have meaningful access 
to school programs, attain English proficiency, develop high levels of academic achievement in English, and meet the 
same academic goals that all students are expected to meet. An English Language Learner (ELL) is a student whose 
native language is a language other than English and/or comes from an environment where a language other than 
English is dominant. An ELL is a student whose English language proficiency in listening, speaking, reading, and 
writing causes difficulties that hinder the opportunity to learn successfully in the courses where English language is 
the dominant mode of communication. Based on data on the North City population of students, it is assumed that 
less than 5% of students will be English Language Learners. La Salle will be prepared to accommodate English 
Language Learners in the most effective way possible. 
 
The school will implement procedures that comply with federal and state laws that define standards for serving 
English Language Learners. According to their language proficiency needs, students will receive direct ESL 
instruction, language support services, and will be monitored for academic difficulties. If needed, the school will seek 
contracted ELL agencies to meet students’ needs.  Procedures will be established to: 
1. Identify and assess all students whose primary language is not English, and who, therefore, have or may have 

difficulty performing ordinary class work in English and who cannot learn as well or achieve on parity with 
students whose primary language is English. Children whose first language is a language other than English will 
be identified using the Home Language Survey (HLS). The HLS will be sent to each family for each child 
enrolled. Students who have a language other than English spoken in the home will be scheduled for the WIDA 
ACCESS Placement Test or W-APT. If possible the W-APT will be given at the time of enrollment. The W-APT 
will be administered within the first 30 days of school or within the first 10 days of school after initial enrollment if 
the child enrolls after the first day of school.  

2. Assist all students in content areas while they are learning English, so these students can remain at grade level 
or make progress towards grade level competency in content areas. 

3. Mainstream students into regular curricula as soon as they can successfully learn like native English speakers. 
4. Periodically evaluate the progress of ELLs through assessments, teacher feedback and classroom performance  
5. Monitor the progress of ELLs after exiting the ESL program to determine if additional alternative language 

instruction is needed and to provide content area remediation when necessary. 
Support Services to those students who qualify for ESL will include weekly contact with student and guardian, 
office hours to ask for help, scheduled and impromptu live chats for one-on-one and small group instruction, after 
hours phone support, summer individual and group program/lessons, and assistance with all subjects, not just 
language arts. 

 
La Salle Charter School will make every effort to communicate with the parents of ELLs in their preferred home 
language. The enrollment packet, NCLB notification letters, ESL program documents, student/parent orientation 
documents and other important documents will be translated and used when appropriate. In addition, training in all 
aspects of the ESL program and working with ELLs and families are provided for during the year for all faculty and 
staff. La Salle Charter School will contact the Missouri Migrant Education Program to provide training to our teachers 
and administrators. La Salle Charter School will annually administer to all ELLs the ACCESS for ELLs as prescribed 
by the Missouri Department of Elementary and Secondary Education. 
 
In order to exit the ESL program, a student must meet the criteria set by the state.  Exited students will be monitored 
on a regular basis for 2 years post-exit. ESL teachers will communicate with the teachers of monitored students via 
email, phone, and surveys to monitor student progress quarterly. If an exited student is displaying difficulty in his 
coursework, the ESL Committee, which includes the ESL teachers, regular teachers, parents, and other appropriate 
personnel, will meet to discuss what modifications and supports should be put in place for the student. The possibility 
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exists that exited ESL students at La Salle will be placed back into the program for reinforcement, closer support 
opportunities and English language instruction. 
 
La Salle will provide quality education to homeless students, in compliance with the McKinney Vento Act. La Salle will 
have a board-approved homeless liaison, and this person will be registered with the Department through Core Data 
during the August Cycle. The director of operations will coordinate Core Data and the submission of data to the 
Department. The school counselor will serve as the homeless liaison. The school’s homeless liaison plays a vital role 
in ensuring children and youth experiencing homelessness are enrolled and succeeding in school. The homeless 
liaison serves as a link between homeless families and school staff, shelter workers, and social-service providers, per 
the McKinney-Vento Act. The homeless liaison will help homeless children with enrolling and accessing school 
services; obtaining immunization or medical records; coordinating transportation services; informing parents, school 
personnel and others of the rights of homeless children and youth; and collaborating with Missouri’s state homeless 
coordinator, the community and other school personnel. La Salle’s homeless liaison also will handle disagreements 
and will facilitate the dispute resolution process for disputes which might arise over enrollment, school placement, 
and transportation. It will be the homeless liaison’s responsibility to ensure that homeless children and youth are 
immediately enrolled in school pending the resolution of any disputes. In addition, public notice of educational rights 
of homeless children and youth will be posted at La Salle. A homeless student is one who lacks a fixed, regular, 
and adequate nighttime residence,  
 
Per the McKinney-Vento Act, La Salle will immediately enroll homeless children (if space is available) even if the 
child is unable to produce the records normally required for enrollment (previous academic records, immunization 
and medical records, proof of residency, birth certificates, and other documentation). Upon enrollment, it will be the 
responsibility of La Salle’s homeless liaison to ensure that documentation is gathered and submitted in a timely 
manner.  La Salle will must use local money to pay for the additional cost of transporting homeless students, per the 
federal mandate.  In addition, homeless students at La Salle, as at all schools, automatically will qualify for free and 
reduced lunch. Students do not need to provide a Social Security Number to qualify. La Salle’s homeless liaison will 
complete the necessary form. If a student is considered homeless then finds fixed housing (later in the school year), 
the student will still be eligible for free and reduced lunch for the remainder of the school year and up to 30 days into 
the next school year. 
 
A.7 School-Specific Goals and Objectives 
 
Academic outcomes from the private De La Salle Middle School indicate the effectiveness of the school program and 
gives an indication that our school goals are reasonable and achievable. A summary of the historic outcomes is 
described in greater depth in Appendix A.2a, page A.1. 
 
Success of La Salle’s Middle School Academic Program will be determined by evaluating the effectiveness of the 
objectives below using the corresponding performance measures. These outcomes are reviewed and evaluated to 
ensure goals for the program are being met or exceeded and that changes to the program model occur in order to 
maximize student benefits.  
 
La Salle’s goals align with the school’s philosophy of education and vision by setting high goals whose attainment will 
help bridge the gap between at-risk students’ skill and knowledge set upon entry and the skill and knowledge set 
necessary for success in high school and postsecondary education such as college, trade school, or apprenticeship. 
LS has set goals for academic achievement and attendance. 
 
The school community envisions that by 2019-20 La Salle will be the premier middle school serving North St. Louis 
City’s youth. In addition, teachers and school leaders from the St. Louis area and beyond will visit LS to learn best 
practices in education and will expand their own impact.  
 

Page 33 of 56 
 



The most important measure of success in any school is student outcomes and quality teaching is the most important 
input to successful outcomes.  In the first four years of the charter, La Salle shall:   

 
Goal 1: Maintain a professional development system that includes: a teacher evaluation system that meets state 
requirements, retention of excellent teachers, and removal or development of teachers that are not meeting 
expectations.   
 
Goal 2: Meet MSIP-5 academic achievement targets below:   
Indicator 2015 2016 2017 2018 
Academic Achievement  Approaching On Track On Track 
Subgroup Achievement  Approaching On Track On Track 
High School Readiness  Approaching On Track On Track 
Attendance  Approaching On Track On Track 
Overall APR    At least 70% 
 
The school’s performance contract with its sponsor is available in the appendix. Please refer to this contract to learn 
about renewal criteria.  
 
A.8 School Climate and Discipline 
 
The goal for school climate and discipline at La Salle is to care for the whole person through a cultivation of 
meaningful and equitable relationships.   
 
Philosophy 
The philosophy behind discipline at La Salle is rooted in a balance of grace and accountability.  We acknowledge that 
students in our community must be free to make choices, and within those choices accept the consequences.  To 
implement this philosophy, La Salle has adopted the BIST (Behavior Intervention Support Team) model of behavior 
modification.67  Through BIST, students learn proper behavior through logical consequences for their choices, rather 
than vengeful, anger-induced punishments.  BIST puts the responsibility and accountability of choice on the student.  
Students ‘get in trouble’ at school because they either don’t know any better, test limits, or they cannot manage their 
emotions.  The BIST program seeks to help teachers, administrators, parents, and students learn techniques to affect 
positive change and create a healthy learning environment for all. At La Salle, there are two school-wide rules to 
follow: to never disturb learning and to never be hurtful.  Through our discipline program, the students learn three 
important emotional life skills:  
 
1. a student can be productive and follow directions even if they have strong emotions;  
2. a student can be productive and follow directions even if others are not okay, and  
3. a student can be productive and follow directions even if he or she does not want to.   
 
La Salle applies BIST in order to turn punishment into learning through teachable moments. The BIST system utilizes 
five major elements: a redirect, a safe seat, a buddy room, processing, and recovery. This multistep intervention 
system calls for the student and the teacher to “process” the incident, identifying the action and the emotions involved 
and developing a plan to prevent the behavior from happening in the future.  Behind the BIST process is a goal to 
promote an atmosphere of “recovering” one’s ability to overcome emotional challenges and re-enter the learning 
environment. 
 
Teachers approach behavior management from a protective, rather than punitive standpoint. Under no 
circumstances should the teacher raise her voice to the child or use sarcasm toward the child. Teachers are to 

67 Ozanam, Behavior Intervention Support Team, <http://www.bist.org/about-us/evidence-based-outcomes>. 
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manage their own emotions when challenged. In addition to the BIST system, La Salle teachers use traditional, non-
confrontational, classroom management methods such as proximity, eye contact, and engaging lessons. 
 
When disciplining students with Individualized Education Plans, La Salle staff will conduct, as required, a 
manifestation determination process. 
 
Uniform Policy 
Along with being held accountable for their behavior, La Salle students are held accountable for their appearance as 
representatives of the school according to the uniform policy described in the school handbook. 
 
Handbook 
The policies and student expectations are outlined in the handbook, which each family receives. A parent/guardian of 
each student must sign a form indicating they have received the handbook and that they understand the policies 
therein.   
 
Suspensions and Expulsions 
Students will be suspended or expelled following a due process.  Discipline issues with students with an IEP or 
disability will be handled in most appropriate method as it relates to the IEP. The school will provide services as 
required when a child with an IEP has been suspended more than ten days in a school year.  
 
As positive models of behavior and climate, the faculty will maintain good order and discipline at all times: in the 
classroom, on school grounds, and at all school events.  
 
La Salle will develop a code of conduct that outlines offenses for which a student may be suspended or expelled. La 
Salle will be mindful of disproportionate numbers of suspensions of students of color in the United States and will 
weigh ideas such as Los Angeles policy to avoid suspension for willful defiance as possible elements of the code of 
conduct.  
 
Counseling 
To further support the whole child, La Salle employs a part-time counselor throughout the week.  The role of the 
counselor is to assist with the mental and emotional health of the students and help the community with behavioral 
challenges.  This is accomplished through meeting with students individually or in small groups, leading a guidance 
class, and meeting with staff members, parents, and students throughout the week.  If there is a student need, the 
part-time counselor is able to be reached each day by phone or email. Student needs are also addressed by the 
faculty and administration. Other elements of La Salle’s school program that effectively enhance the school climate 
are home visits to each incoming student, teachers greeting the students before entering the building and the 
classroom, which provides an opportunity for the educators to set a positive, cordial tone for the day and class, but to 
also become aware of any students who seem upset and not ready for learning.  Allowing for this triage time is an 
opportunity to work with a student before he or she disturbs the educational time for the other students.  Also, each 
morning and afternoon there are school-wide assemblies as well as a weekly “Discovery” class on Monday mornings 
in which small groups of students and faculty meet to explore topics concerning college, resume writing, diversity and 
goal setting.  
 
Star Events 
La Salle values the cultivation of meaningful and equitable relationships in our mission of transformation for the 
community in order to foster a positive school climate.  We strongly encourage community involvement, through 
activities such as a Back to School BBQ, bi-quarterly parent conferences, athletics, academic events, socials, 
graduation, and dances.  During monthly school-wide celebrations, known as Star events, the school community and 
guests come together over a meal to commend the accomplishments of the students, and to highlight the 
achievements of one student voted on by the student body to be Star of the Month.  This student is chosen because 
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he or she demonstrated academic achievement, service to others, social and relationship development, responsibility 
and an understanding of the value of what it means to be part of a family.  
 
Community  
In addition, the PTA (Parents + Teachers= Accountability) at La Salle is an integral and vital aspect of the mission. 
The PTA supports and speaks on behalf of the children in the school, provides parent education, and brings closer 
the relationship between home and school, promoting parental/guardian volunteerism and involvement.  Working with 
the faculty and staff, the PTA leads many community enrichment activities, such as the annual school wide spelling 
bee on academic vocabulary words, the all school dance, the annual sportsmanship and team sports banquet , the 
Curbside Café which promotes reading in the neighborhood through a donut breakfast and book giveaway for 
commuters and neighbors, incentive field trips for students, and parent-staff socials. In addition, parents comprise the 
majority of the school’s Enrollment and Recruitment Committee. To build community and enhance organizational 
effectiveness, the PTA strives to strengthen the relationship between home and the school in order for all parties to 
collaborate toward the educational transformation of the students and the community.  
 
Additionally, the school communicates with parents directly through emails, newsletters, and automated voice 
messages. Through the website parents may refer to the school calendar and event postings. Also, parents may 
access student academic performance data (grades, homework completion, comments from teachers, assignments) 
through the online parent portal of our School Information System.    If parents do not have internet or computer 
access, the school will provide the necessary technology and access at school.   
 
In pursuance of further support for student learning through communication with the home, La Salle teachers connect 
with the parents and students beyond conferences and report cards at each semester break by writing page-long 
narratives explaining in detail the observations and interactions by the teachers of the student.  Teachers 
acknowledge the achievements and challenges of the student and provide insight and recommendations for the 
student’s further development.  We believe that parent-teacher communication is an important factor in a student’s 
education and that through the support of home and school, the learning environment is optimized for the students. 
 
Parents are encouraged to participate in school events. Parent education seminars will offer training on providing a 
school-supportive environment at home, conflict resolution, interpersonal communication, etc. 
 
La Salle measures satisfaction with school climate through parent, graduate and teacher surveys, retention of 
students and their families, communication from the PTA, as well as formal and informal conversations with members 
of the La Salle community. 
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B. Organizational Plan  
 
B.1 Governing Body 
 
La Salle Charter Schools, Inc. is organized as a Missouri nonprofit corporation incorporated pursuant to the Missouri 
Nonprofit Corporation Act (R.S. MO §355). The School’s Articles of Incorporation are included as Exhibit B.1(a). The 
initial governing board (the “Board”)  has adopted a set of corporate by-laws which are included as Exhibit B.1 (b). 
The by-laws set forth the method of election of officers of the Board, consistent with R.S. MO §355.326. The School 
is filing a Federal Form 1023 request for tax-exempt status with the U.S. Department of Treasury and awaits a 
decision on that request. The Board will be accountable to the University of Missouri (“Mizzou”), the school’s sponsor, 
for the success of the school. The terms of the contract between Mizzou and La Salle are attached as Exhibit B.1 (c 
Board members will be united by commitment to La Salle’s mission to transform the lives of children and the 
community. They will possess a thorough understanding of the School’s charter and a comprehensive plan for 
overseeing the School’s academic performance and financial strength. Board members will recognize that they are 
decision-making public servants as defined in R.S. MO §105.450 for purposes of the financial disclosure 
requirements. 
 
La Salle Charter Schools, Inc. is a public governmental body and, as such, its governing board meetings and board 
committee meetings are subject to the regulations set out in Missouri Revised Statues §610.010 to 610.030. These 
include maintaining transparency by giving adequate public notice, permitting recording of meetings, public 
accessibility, recording of minutes including voting records, making those minutes available to the public, rules 
regarding electronic meetings will be held on a regular monthly basis with committee meetings being held on an as-
needed basis. Board officers will include a Chair, a Secretary and a Treasurer. 
 
The Board will be comprised of representatives of the diverse St. Louis community. These board members will 
possess a variety of skills, expertise and viewpoints and, as such, will provide an assortment of perspectives to the 
governance of the School. A representative from the School’s institutional sponsor will also attend Board meetings. 
 
Each member of the Board will undergo a criminal background check and family care safety registry check as 
required by R.S. MO §160.400. Board members will submit the financial disclosure forms and annual conflict of 
interest statements required by the Missouri Ethics Commission.  
 
A Board Handbook will be prepared to educate new board members on the mission of La Salle, its history and 
structure, and the many unique issues facing the School. New members will also be required to attend an orientation 
to inform them of current issues. Board members will participate in a yearly retreat for team building and deeper 
strategizing. Board members will also be expected to attend ongoing board training provided by the Missouri Public 
Charter Schools Association as well as the Missouri Schools Boards Association and will adopt a set of policies 
relating to board governance. 
 
While day-to-day management of the School will be delegated to the School’s administrative (“Director-level”) team, the 
Board maintains authority over the School and remains accountable for the financial, organizational, and academic 
health of the School.  
 
Concurrent with submitting this charter application to the Department of Elementary and Secondary Education for 
approval, the Board has also submitted a copy to the Superintendent of St. Louis Public Schools. 
 
 
B.2 Governing Board Composition 
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With experience in school Board service and decades of collective school leadership, the Board of Directors of La 
Salle will “hit the ground running”.  Each of the current and active nineteen Board members who comprise De La 
Salle’s Board of Directors has submitted his/her candid responses to the lengthy set of questions posed by this 
application process in anticipation of their candidacy for La Salle’s Board. Their 100% participation is an expression 
of their 100% commitment to the successful transition and ensuing growth of the organization.  De La Salle, Inc. will 
either be dissolved as a corporation or transitioned to a new mission, but it will not share board members with La 
Salle Charter Schools, Inc.  In order to establish La Salle Charter Schools, Inc., the five board members listed below 
have been designated as founding directors of La Salle Charter Schools, Inc.  They will either resign as directors of 
De La Salle, Inc. or name their successors for La Salle Charter Schools, Inc. once this application has been 
approved.  
 
Board member responses to the questionnaire are included in Appendix 1, Board member resumes are included in 
Appendix B.2a, page B.18, documentation of Board member criminal background checks are included in Appendix 
B.2b, page B.46, and documentation of Board member family care safety registry checks are included in Appendix 
B.2c, page B.65. 
 
 
 
Demetrius Grooms 
Demetrius Grooms combines Saint Louis University undergraduate degrees in Applied Mathematics and Education 
with a Webster University MBA and fifteen years of professional experience with Edward Jones in bringing his Board 
service to De La Salle Middle School.  Mr. Grooms brings a depth of business background in strategic planning and 
operations management and a passion for education (he has young children of his own) to the fore in his desire to 
see the children of St. Louis have expanded opportunities for excellent education. 
 
 
 
 
James Hill 
James Hill has lived in the neighborhood that La Salle will serve, and he has further served on the St. Louis Charter 
School Board of Directors for nine years. Mr. Hill currently serves on the St. Louis Charter School’s Board Finance 
Committee, assisting in budget drafting and approving the school’s monthly financials.  Having mentored a number of 
De La Salle students throughout the years, Mr. Hill has firsthand knowledge of our mission and experience in the 
direction in which we are heading.  In addition to these formative experiences, Mr. Hill brings years of professional 
expertise in finance to bear upon La Salle’s growing reach. 
 
Jackie Jones 
Jackie Jones has been a member of De La Salle’s Board since 2002 and currently serves on the Board’s 
Governance Committee.  Ms. Jones earned her B.S. in accounting, summa cum laude, from Southwest Missouri 
State University.  A few years later, she earned her law degree from the University of Missouri – Columbia.  Ms. 
Jones also earned her L.L.M. in taxation from Washington University in St. Louis. Ms. Jones has been working in 
either tax or law since 1993 and currently is Vice President and Corporate Secretary of Patriot Coal. 
 
 
Justin Lucas 
Justin Lucas brings five years of public and private school experience to the Board, having served as a teacher in a 
public school for at-risk students and as an administrator at CBC High School.  Mr. Lucas’ former role as Diversity 
Director at CBC and his current role as Assistant Principal offer invaluable expertise and rich perspective to the 
Board.  Mr. Lucas is a member of the Missouri Association of Secondary School Principals (MASSP) and the St. 
Louis Association of Black Administrators (SLABA). 
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Matt Padberg 
Matt Padberg, CFA, brings one year of school Board experience to the La Salle Board.  He currently serves on De La 
Salle Middle School’s Board Finance Committee and has been actively involved in the charter school process.  
Specifically, Mr. Padberg has been responsible for all of the financial modeling and projections.  A St. Louis native, 
Mr. Padberg earned his B.A. from Wake Forest University and his M.B.A. from the Fuqua School of Business at Duke 
University.  He worked in corporate finance for eleven years before transitioning to institutional investment consulting.  
He is a Managing Director at Cardinal Investment Advisors in Clayton. 
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B.3 Management and Operation 
 
After having functioned as an independent school since 2001, La Salle will open in 2015-2016 with an Executive 
Director and Director of School in the top management positions. The other La Salle staff positions are shown in the 
Organizational Chart below. 
 
 
 
 
 

 
 

University of 
Missouri - 
Columbia 
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Top Management Positions 
 
Job Description:  Executive Director 
Position Type:  Full-time, Salaried 
Reporting:  The Executive Director reports to the Board of Directors 
Job Summary:  The Executive Director is the chief administrative officer for the organization. The Executive Director 
is responsible for the general administration of all instructional, business and other operations and for advising and 
making recommendations to the Board of Directors with respect to such activities.   The Executive Director delegates 
the day-to-day functioning of the school program to the Director of School.  
 
Board Communication 
Objective:   To be the chief executive officer of the organization, with the right and responsibility to speak on all 
matters before the Board, but not to vote. 
Essential Functions: 
• Inform the Board of Directors informed of the condition of La Salle’s educational system; assure effective 

communication between the Board and the staff of the school.  
• Prepare and submit recommendations to the Board relative to all matters requiring board action, placing before 

the Board such necessary and helpful facts, information, and reports as are needed to insure the making of 
informed decisions. 

• Submit to the Board a clear and detailed explanation of any proposed procedure that would involve either 
departure from established policy or the expenditure of substantial sums. 

• Develop and recommend to the Board long-range plans consistent with population trends, cultural needs, 
student and family needs and staff trends. 

• Direct the execution of all decisions of the Board. 
• Act on own discretion in cases where action is necessary on any matter not covered by Board policy or directive. 

Report such action to the Board as soon as practicable and recommend policy in order to provide guidance in 
the future. 

 
Management of Operations 
Objective:   To be responsible for appropriate management and administration of the organization, according to local, 
state and federal law. 
Essential Functions: 
• Ensure adequate and secure records for the school, including a system of financial accounts, business and 

property records, personnel records, school population and academic records.  
• Ensure that the development, authorization, and the maintenance of an appropriate budgetary procedure is 

properly administered. Submit the annual proposed budget and submit it to the Board as early as is necessary to 
provide an adequate opportunity for the Board’s discussion and deliberation. 

• See that all funds, physical assets, and other property of La Salle are appropriately safeguarded and 
administered. 

• With the Director of Advancement, responsible for finding innovative ways to increase funding. Along with staff, 
work with donors, foundations and organizations to increase revenue to support programs and services.  

• Ensure that a sound fundraising strategy is in place through such vehicles as a scholarship program, annual 
appeal program, grants and other appropriate fundraising efforts. 

• Be directly responsible for news releases and/or other items of public interest emanating from all La Salle 
employees that pertain to education matters, policies, procedures, school related incidents or events.  

• Establish, maintain and encourage partnerships with community groups interested and supportive of the 
educational programs of La Salle. 

• Provide for the optimum use of the staff of La Salle. Ensure that La Salle is staffed with competent people who 
are delegated authority commensurate with their responsibilities. Define the duties of all personnel. 

• Expect and ensure high standards of performance in educational achievement. 

Page 41 of 56 
 



Management of Directors 
Objective:  To provide leadership and direction to the Director-Level team. 
Essential Functions: 
• Directly oversee and supervise the work of the Director of Operations, the Director of School, the Director of 

Advancement and the Director of Graduate Support. 
• Hold regular meetings to discuss progress and problems facing La Salle. 
• Direct the operations and activities of the Directors; see that they effectively guide and coordinate the operations 

and activities of the organization’s programs; secure their assistance in formulating internal objectives, plans and 
programs; offer advice, support and coaching. 

• Approve the schedules for Directors. 
• Be personally responsible for performance evaluations of all Directors 
 
Additional Leadership Expectations 
Objective:  To provide additional leadership for organization as needed. 
Essential Functions: 
• Work with other employees and advisors, including auditors, architects, attorneys, consultants and contractors. 
• Hold such meetings with teachers and staff as is necessary for the discussion of matters concerning the 

improvements and welfare of the school and organization. 
• Receive all complaints, comments, concerns and criticisms regarding the operation of La Salle from the public, 

employees of the organization, students and Board members. 
 
Key Characteristics and Attributes 
• Commitment to the mission and the organization 
• Financially responsible and capable 
• Resilient 
• Enjoys meeting challenges 
• Demonstrates a sense of humor 
• Enlists others in the mission 
• Skilled organization representative and communicator 
• Generates trust and loyalty in others; credible leader 
• Holds self personally accountable; has integrity 
• Persistent about achieving goals 
• Continuing Learner; keeps up with industry trends, competitors and emerging opportunities 
 
De La Salle Middle School’s current Executive Director, Corey Quinn, will continue as La Salle’s Executive Director. 
His inspired vision and motivational leadership will drive the new charter school to continue to offer innovative 
educational opportunities for students.  Mr. Quinn possesses all of the personal qualifications needed for a 
successful and effective Executive Director. Mr. Quinn:  relates well with people, is articulate, manages change well, 
is engaging, is compassionate, recognizes strengths and encourages the maximization of those strengths, is calm 
under pressure, builds relationships, and works unfailingly for the good of students. In addition, Mr. Quinn possesses 
the educational qualifications required:  he earned his Master’s in Catholic School Leadership from Saint Louis 
University and is currently a Doctor of Education candidate at Saint Louis University.  Mr. Quinn’s success as the 
former school’s President for seven years and his work with the current staff, Board, donors, parents and students 
attests to his managerial qualifications of building community support, overseeing financial integrity and recruiting 
and retaining highly qualified staff. 
 
Job Description:  Director of School 
Position Type:  Full-time, Salaried 
Reporting:  The Director of School reports to the Executive Director 
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Job Summary:  The Director of School is responsible for the day-to-day management of all middle school activities, 
including student discipline, teacher development, parental involvement, recruitment, etc. Additionally, the Director of 
School is responsible for the instructional administration of the middle school. 
 
Instructional Administration 
Objective:  To lead the teaching staff in relevant, innovative and up-to-date instruction. 
Essential Functions: 

• Manage the administration and analysis of school assessments 
• Develop and implement curriculum appropriate for the students served which prepares students for success 

in high school and beyond 
• Support academic improvement by regularly analyzing data to meet performance goals; implements data-

driven decisions 
 
Disciplinary Responsibility 
Objective:  To lead teachers, volunteers and staff as it pertains to managing student behavior. 
Essential Functions: 

• Ensure student safety 
• Meet and converse with parents and students regarding discipline and behavior challenges 
• Make timely decisions regarding student withdrawal for cause and disciplinary consequences, including 

probationary contracts 
• Respond student issues and concerns  
• Ensure that BIST processes are clear to parents, students, teachers and staff.  

 
Teacher Development and Management 
Objective:  To support each teacher in her/his career and teaching development . 
Essential Functions: 

• Recruit, hire, mentor and supervise all teachers 
• Evaluate each teacher annually 
• Develop professional growth plans for each teacher; meet regularly to discuss progress 
• Plan research-proven professional development activities that promote a culture of teamwork and growth 

 
General Management 
Objective:  To implement all policies established by the Employee Handbook, the Parent/Student Handbook and the 
Board of Directors of the school. 
Essential Functions: 

• Prepare, supervise and implement the annual middle school budget for instructional and student activities 
• Supervise and evaluate middle school office staff 
• Oversee student files and general record keeping 
• Oversee and manage teacher and student schedules 
• Communicate with staff regularly and professionally 
• Communicate with parents regularly and professionally 
• Provide reports such as discipline, attendance, student performance and success,  in a timely manner as 

requested by the Executive Director or his designate 
• Oversee student recruitment and enrollment 
• Cultivate community relations and host visitors to the school 

 
De La Salle Middle School’s current Director of School, Phil Pusateri, will continue as La Salle’s Director of School. 
Mr. Pusateri has served as De La Salle Middle School’s Director of school for eight years. He is a dedicated educator 
and possesses the qualifications necessary to lead the innovative educational model of La Salle.  As the Director of 
School, Mr. Pusateri brings a commitment to giving students the tools they need to be successful in society, while still 
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honoring student experiences of culture.  He is focused on providing an education of excellence, and believes that 
teachers’ professional development directly benefits the students’ educational experience. Thus, he encourages and 
supports further education for an already strongly qualified staff.  Mr. Pusateri brings a consistent and focused 
merging of curriculum development, classroom teaching and holistic education with the pursuit of service and justice.  
A highly educated educator, Mr. Pusateri holds a Master’s in Teaching from Webster University and is currently a 
Doctor of Education candidate at Saint Louis University. 
 
Teacher and Staff Qualifications 
The charter school will open in 2015-2016 with newly hired teachers as well as teachers who served in the former 
school.  All teachers will be certified in the State of Missouri and possess the credentials to be considered a Highly 
Qualified Teacher, as defined by the U.S. Department of Education.  A minimum of 3 years teaching experience in an 
urban setting will be a preferred qualification.  In addition, skills required of all teachers include: recognition that each 
student is an individual with different needs and abilities, utilization of a variety of instructional techniques, effective 
discipline maintenance, and the ability to develop, implement, and evaluate new ideas, methods, and techniques for 
teaching.  Competencies expected of each teacher include:  care, responsibility to each student, willingness to 
engage in professional growth and reflection, patience, generosity, gentleness, humility and a sense of humor. 
 
Other personnel will demonstrate qualifications and experience concurrent with their position.  All staff members will 
be subject to background checks and child abuse registry checks as required by the state.  The Director of School 
will evaluate background checks, child abuse registry checks, and fingerprint checks and report all findings to the 
Board and sponsor for action or decision.  Background and child registry check results will be maintained in a 
separate, confidential personnel file for each employee.  Employment is dependent upon successful completion of 
these state requirements.  Volunteers, including parent volunteers, will be subject to background checks and child 
abuse registry checks as required by the state. 
 
Finally, all La Salle staff members will be expected to commit to the mission of transforming the lives of children and 
the community through innovative education, and to uphold the values of service, care and the community.   La Salle 
staff members will show a commitment to the values and mission by:  
• Welcoming students, graduates, parents and guests 
• Respecting diversity 
• Exuding a positive attitude 
• Collaborating 
• Participating in community events 
• Demonstrating a commitment to personal and organizational growth 
• Communicating with clarity and kindness 
• Maintaining confidentiality 
 
Job Descriptions for all La Salle staff (excluding the Executive Director and Director of School included above) are 
included in Appendix B.3, page B.84. 
 
B.3.1 Education Service Providers 
 
The Board of Directors of La Salle does not intend to contract with an educational service provider. 
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B.4 Staffing and Human Resources 
 
La Salle’s strategic staffing plan for the 5-year charter term coincides with the organization’s strategic plan to serve 
120 middle school students in the middle school by 2016-2017.  The chart below shows staffing plans for each year 
as it relates to middle school enrollment. 
 
 2015-2016 2016-2017 2017-2018 2018-2019 2019-2020 
Number of Students 90 120 120 120 120 
Executive Director 1.0 1.0 1.0 1.0 1.0 
Director of School 1.0 1.0 1.0 1.0 1.0 
Assistant Principal 1.0 1.0 1.0 1.0 1.0 
Administrative Assistant  and 
Recruitment Coordinator 

1.0 1.0 1.0 1.0 1.0 

      
Teachers 5.0 5.0 6.0 6.0 6.0 
Full-time Volunteers 2.0 2.0 2.0 2.0 2.0 
Math Specialist .5 .5 .5 .5 .5 
Special Education Teacher 1.0 1.0 1.0 1.0 1.0 
Counselor .5 .5 .5 .5 .5 
Social Worker .5 .5 .5 .5 .5 
 
Educational Staff/Student Grouping by Learning 
The proven educational model which the middle school will continue to use focuses on intense individualized 
education through grouping by learning, rather than grouping by grade level. The learning group model has proven 
successful at De La Salle Middle School with learning groups of 15 to 18 students per group. The school will open in 
2015-2016 with 90 students, 5 learning groups, 5 full-time teachers, a Special Education instructor, a part-time math 
specialist and two full-time volunteers. The volunteers will serve as teacher aides. Teachers will be added as the 
number of students increases (see chart above). The school will open with an outsourced special education 
coordinator.  As the number of middle school students expands, leaders anticipate the need for additional specialized 
instruction, including an Instructional Coach. The Instructional Coach will work directly with teachers to ensure 
adherence to state standards while encouraging innovative education that reaches and challenges every child. 
 
Administrative and Support Staff 
Support staff for the school will include a part-time counselor and a part-time social worker, both in place at the 
opening of the school in 2015-2016. The counselor and social worker will focus on the whole child, beyond 
academics.  Both will work closely with teachers and school administration for referrals. In addition, the school will 
open with an Administrative Assistant who will also, at the school’s opening, be responsible for recruitment, to ensure 
that students and families in the admissions preference areas know about La Salle. Additional information about the 
Recruitment Coordinator responsibilities can be found in Section B.5, Student Recruitment and Enrollment. 
 
Outsources Resources 
The organization will appropriately bid out for an Accountant/Finance Consultant to work with the Executive Director 
on accounting, budgeting and financial reporting. Outsourced general administrative staff includes purchased service 
professionals serving the roles of Food Service Manager, Technology Coordinator and Facilities Manager. The Food 
Service manager will manage the food program.Management of the free and reduced lunch program data will be 
completed by the Charter school staff person responsible for data collection..  The Technology Coordinator will offer 
technology assistance, and will provide technical knowledge to the Director of School as it relates to the 
organization’s Technology Plan. The Facilities Manager will be responsible for the maintenance and upkeep of the 
building and grounds. 
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Employee Recruitment Strategy 
The recruitment strategy aligns with the school’s commitment to diversity and excellence. Annually, in January, intent 
to return forms will be distributed to current staff to determine and confirm potential returning staff.  By March, 
directors will confirm positions needed and define those positions, using the 5-year plan for staffing as a guide.  New 
positions will be posted on the school’s website and shared internally. The school will advertise in various online and 
print media.  Openings will be posted on Linked In, MOREAP and Simplicant among others.  When viable, the school 
will participate in teacher job fairs at local universities, including Saint Louis University, Webster University and Harris 
Stowe State University. The Urban League and the St. Louis American are also recruitment sources that the school 
will use. Submitted resumes, applications and transcripts will be reviewed to determine the top candidates.  
Background checks will be run for all candidates. Candidates will then visit the school for an in-person interview.  
Candidates for teaching positions will conduct a sample lesson.  Hiring managers will receive feedback from other 
staff.  Hiring managers will check references and review the final candidate with the Executive Director, if necessary.  
 
Requirements for Teachers 
The minimum requirements for teachers include a bachelor’s degree, holding or being able to obtain Missouri state 
certification, and the ability to be highly qualified as it is defined in Missouri.  The minimal requirements of educational 
assistants comply with the highly qualified requirements of NCLB: the candidate has either completed 60 college 
credits or has passed an approved paraprofessional assessment. La Salle will not employ teachers who have had 
their certificate or license suspended or revoked in accordance with the state statute RsMO 168.071.  
 
Relationships between employer and employee will focus on the school’s mission, vision, and values. These values 
will be the foundation of relationships within the school, between employees, employer, staff, students and families.  
Strategies for retaining effective teachers include offering a competitive salary that coincides with education and 
experience.  Full-time teachers and staff will receive full medical and dental insurance.   
 
All staff will receive an annual performance review. Included in the performance review will be a professional 
development plan, which will be amended annually to encourage growth and innovation.  See pages 19 and 20 for 
additional teacher evaluation protocols and practices. 
 
All performance reviews will focus on performance as it relates to the organization’s established core competencies.  
These competencies will be firmly established as part of the school’s pre-opening plan, and will have at their core the 
values:  care, inclusivity, community, service, justice and zeal. Teachers will be evaluated in relation to student 
performance and growth. Directors will be evaluated by the Executive Director; performance will be based on the 
meeting of established organizational goals, including budget goals, academic performance goals and adherence 
and support of policies and procedures. Included in the performance review for all staff members will be a 
professional development plan, which will be amended annually to encourage growth and innovation. 
 
The Executive Committee of the Board of Directors is responsible for reviewing the performance of the Executive 
Director annually.  As other staff members are, the Executive Director will be evaluated on performance as it relates 
to the organization’s core competencies, as well as the meeting of organizational goals, including budget and 
academic goals, and the adherence and support of policies and procedures. 
 
B.4.1 Four-Year College and/or University Affiliation 
 
The Board of Directors of La Salle will work with its sponsor, the University of Missouri at Columbia, to determine 
affiliation. 
 
B.5 Student Recruitment and Enrollment 
 
La Salle’s recruitment effort will be led by the Administrative Assistant and Recruitment Coordinator, whose 
responsibility it is to recruit new students for the middle school in accordance with the mission, goals, and policies of 
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La Salle. The Administrative Assistant and Recruitment Coordinator will use a variety of marketing strategies to reach 
potential families.   
Specific marketing activities and strategies which will be led by the Administrative Assistant and Recruitment 
Coordinator, and which have been employed in the past for recruiting, include: participation in community center and 
school visits and other special events; awareness of new opportunities for recruitment through social media, personal 
contacts, or other sources; development and maintenance of referral source contact database; identification of La 
Salle graduates to serve as recruitment team members; coordination and execution of biannual Open Houses and 
relationship development and growth of elementary school and youth-program staff to explain the benefits of La 
Salle.  Additional recruitment strategies that the school may use include advertising in local media and coordinating 
education fairs at local businesses.  
 
Families interested in enrollment at La Salle should contact the Administrative Assistant and Recruitment Coordinator 
or the Director of School,at 314-531-9820. Thereafter, families will be asked to go through La Salle’s admissions 
process as follows:  
 

•  
•  
• Submit all required enrollment documentation:  an official birth certificate, current immunization records, two 

documents showing proof of residency (utility bills, a mortgage statement, lease, state identification) 
• Submit a complete application form 
• Meet with the Director of School to learn more about the school experience 
• Complete a home visit by the Director of School/and or a La Salle staff member after admission 

 
La Salle shall not base admission of students upon race, ethnicity, national origin, religion, disability, gender, gender 
identity, sexual orientation, income level, or proficiency in English of the students or their parents and/or guardians 
and students will be enrolled and admitted without regard to prior academic or behavioral performance. 
 
Currently Enrolled 
Each January, parents of currently enrolled students will receive an Enrollment Form and a Withdrawal Form for the 
next school year. The school will determine a deadline for the return of these forms prior to the scheduled lottery, 
described below. If the school does not receive the Enrollment Form by the deadline, those students currently 
enrolled will lose the ability to automatically enroll and will be placed in the lottery.   
 
At the opening of the Charter school, all students from the former De La Salle Middle School who wish to attend the 
Charter school must participate in the lottery as required by law. 
 
Siblings of Currently Enrolled Students 
Children with siblings already enrolled at La Salle are automatically accepted.  If there are more siblings waiting for a 
particular grade level than there are spaces, there will be a lottery of all siblings for that grade level to determine 
enrollment.  
 
New Students 
Those students applying for enrollment at La Salle for the first time must follow the procedures to enroll, as listed 
above. These students must participate in a lottery process for selection. No student will be considered for any of the 
lotteries until his or her application is completed and on file in the School office. To be considered complete, an 
application must include all necessary forms as determined by the School. There will be no exceptions. 
 
Children of alumni and children of La Salle employees who are St. Louis city residents may apply for admission to La 
Salle.  These students are subject to the lottery, as described below. 
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The enrollment period is as follows: 
 
January 1 through April 1:  La Salle will accept enrollment forms from students living within the geographical 
boundaries of the St. Louis City Public School District 63101-03, 63106-08, 63112, 63113, 63115, 63120 and 63147.   
 
1st Monday in April: Open-Enrollment period ends. All required enrollment documentation must be submitted by 
3:00 p.m. on this date.   
 
2nd Monday in April:  After the automatic enrollment of currently enrolled students who have submitted an intent 
to return form, a lottery will be held if necessary. Lottery winners will be notified by phone and email within 48 hours 
following the lottery drawing. The family has two weeks from their date of notification to let the School know of their 
intent to enroll. If the School has not heard within the two-week period, the student's slot may not be held. 
 
If all spaces have not been filled by April 30, La Salle will continue to accept enrollment forms on a first-come, first-
served basis. Once all seats in a grade level are filled, students wishing to enroll will be placed on a waiting list and 
notified if/when seats become available.   
 
Other Schools 
Enrollment data for other schools in the area is included in Appendix B.5, page B.90. 
 
B.6 Parent, Community and Educator Involvement 
 
Community partners serve various and much needed roles at La Salle, including mentoring organizations, financial 
supporters, academic partners, and holistic education partners.  Our mission statement includes the word 
“community”, and we believe community partnerships are integral to achieving our mission – and our vision. 
 
La Salle’s vision is a shared one, between parents, educators and the community, as evidenced by parent, staff and 
community support (see Letters of Support in Appendix B.6, page B.95). The existing school administration has 
invited parents, educators, and the community into many conversations, formal and informal, regarding the decision 
to transition to a Charter school. Formal meetings to discuss the Charter vision were held with the Board, the staff 
and parents.  During each of those meetings, questions, concerns and hopes were addressed. The vision of the 
school is consistent with what stakeholders offered as their vision: continued small class size, service to more 
students, positive and trusting student/teacher relationships and support to graduated students. These stakeholders 
will continue to be invited into the conversation regarding La Salle’s future, particularly as it relates to school location, 
potential new building design, character education and the support program for high school and college students. 
In addition to formal meetings regarding Charter decisions, the current school’s Board of Directors includes staff 
members at Board meetings.  When the Charter conversion was discussed at the Board level, a representative of the 
Parent Teacher Association (PTA) was invited to participate.  (For additional information on La Salle’s PTA, please 
refer to p. 37) Future Board by-laws will include a provision that invites parent and staff participation at Board 
meetings.  Specifically, parents and staff will be given the opportunity at every Board meeting to participate during the 
“open comment period.”  The Board meeting open comment period will be on every Board agenda for at the  
beginning of the meeting.   Speakers will be given a maximum of 3 minutes to present, with a maximum of 5 
speakers, for 15 total minutes.  Parent participation in governance and operation of the school is fundamental to its 
success, and the PTA’s role will remain intact with the conversion to Charter. 
 
The cultivation of meaningful and equitable relationships is one of the core values of La Salle. As a charter school, La 
Salle plans to maintain and deepen its existing community relationships, and to build additional partnerships within 
the neighborhood and wider community. St. Matthew the Apostle partners with the school as the current lessor. 
Edward Jones representatives offer financial advice and consultation to the Board and administration. PNC Bank 
serves the students by providing a financial literacy course and by offering on-site opportunities for parents and 
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students to open bank accounts. US Bank works with 8th grade students and parents to support the Individualized 
Development Account program, a savings account and asset-building program. 
 
The transformation of children and the community through education is the foundation of all community relationships. 
The school will continue to partner with educational institutions and programs that provide opportunities to strengthen 
the school’s mission through shared resources and knowledge. Educational partners include many area private and 
public high schools, such as CBC High School, DeSmet Jesuit High School, Nerinx Hall, Clyde C. Miller Career 
Academy, Incarnate Word Academy, St. Mary’s High School, and St. Joseph’s Academy. These high schools partner 
with La Salle by offering social transition programs to 8th graders going to high school, and by offering financial 
assistance to students as they enter high school, thus ensuring the continuity of quality education. In addition, La 
Salle will continue to partner with the St. Louis Library and the Readers to Leaders program to promote literacy to our 
students. Other partnerships that engage students and the staff in service include: The Ville YWCA Headstart, Karen 
House Catholic Worker, and the Little Bit Foundation.   
 
Other existing community partnerships that the school will retain include: The Diversity Awareness Partnership/Give 
Respect Get Respect Program, Revitalization 2000, Girls on the Run, the Tandy Center, Lutheran Family and 
Children’s Services of Missouri, Imani Counseling, and Summit Leadership Initiative. Specifically, these partners 
focus on the whole person by supporting students’ physical health (Girls on the Run, the Tandy Center), by 
supporting students’ emotional health (Lutheran Family and Children’s Services, Imani Counseling, Summit 
Leadership), and by supporting cultural awareness and appreciation (the Diversity Awareness Partnership and 
Revitalization 2000). 
 
B.6.1 Joint Application 
 
The Board of Directors of La Salle does not intend to submit a joint application. 
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C. Business Plan  
 
C.1 Budget 
 
As shown in the completed budget template in Appendix C.1a, page C.1 the school will open with a beginning 
balance of $100,000.  Total annual revenue is forecasted with state, federal and local revenue to total $1,035,101.  
Anticipated donations to the school are $150,000 based on the former school’s fundraising success and committed 
donors.  The school will end the fiscal year with a 12% cash fund balance of operating expenses.  With additional 
funding (Prop C and Classroom Trust Fund), the school anticipates the cash fund balance to increase in subsequent 
years.  
 
La Salle Charter Schools, Inc. will benefit from the contributions of private fundraising efforts and the support of De 
La Salle, Inc. (or its successor)  De La Salle, Inc. will provide services and facilities to the Charter school, after 
services are bid out and reviewed by the Sponsor.  Thereafter, the sponsor will review all contracts annually.  The 
Charter school will report its own financials to the state and file its own audit and 990. 
 
 
 
Revenue 
The budget in Appendix C.1a, page C.1 shows local revenue at 14%, state revenue at 72%, and federal revenue at 
14% for the first operating year.  Revenue assumptions are as follows: 
• Local revenue from private donations is projected at $150,000 for the first year. 
• Local revenue from Prop C is calculated at $840 per previous year’s WADA, beginning in the second year. 
• Average Daily Attendance of 93% is based on an average of the previous five-year’s data from De La Salle 

Middle School. 
• The IEP/Special education number for weighted average daily attendance is budgeted at 25% of the student 

population.   
• Free and reduced lunch percentage of 90% is based on an average of the previous five-year’s data from De La 

Salle Middle School. 
• Although La Salle plans to run an extended school year through summer school, for budget purposes and for 

Basic Formula purposes, it is using the regular school year of 174 days and 18 days of summer school to total 
192 days. 

• The budget uses $7900 for the basic state revenue, which includes The Classroom Trust Fund. 
• Special Ed is calculated at $94.20 x enrollment + $38.45 per FRL + base amount per IEP = $518.60  
•  
• Lunch reimbursement is calculated at $3.01 per free and reduced lunch; breakfast at $1.89.  These values are 

based on 2013-2014 reimbursement rates. 
• The federal Title 1 program is calculated at $975per student qualifying for free and reduced lunch. 
 
Expenses 
Administrative expenses, including professional development were computed based on historical data.  These 
numbers were increased at a 3% inflationary rate, and then multiplied by the projected number of staff.  In other 
words, we considered both inflation and expected staffing growth. 
 
Support services for pupils were forecast in a similar fashion, but using the number of students as the multiplier; the 
most significant student increase occurs between year one and year two, when the student body increases by 30 
students.  Food services, a purchased service from an outside vendor, were calculated based on number of students, 
with a $5 fee/day (174 days and 24 days of summer school to total 198 days). 
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Operations of plant services were computed as a “flat fee” for rent, supplies and maintenance, based on the current 
building rent, with a 3% increase per year.  The sponsor has reviewed and will continue to review all contracts to 
ensure that state dollars are only being used for state/Charter school business. 
 
In summary, we created a very detailed forecast that considered: 
• Historical expenses, 
• Staffing growth, 
• Student growth, 
• Cost drivers; and 
• Inflation. 
 
While no forecast is ever “right”, we certainly believe that this is a reasonable and well-supported forecast. Refer to 
the detailed budget in Appendix C.1a, page C.1 and the opening year cash flow analysis in Appendix C.1b, page C.8 
for more information on the budget and cash flow for the proposed charter term.  
 
C.2 Financial Management 
 
La Salle has established accounting policies and procedures that are based on segregation of duties and 
independent reviews in order to ensure the financial viability and integrity of the organization.   Additionally, La Salle 
intends to adopt the Tyler SIS system for management of data related to student, financial, HR, etc. functions. 
 
The board will review and approve financial statements monthly along with bank statements, bank reconciliations and 
the check register.  Additionally, the sponsor will adhere to Missouri regulation 5 CSR 20-100.260 as it relates to 
procurement policies. 

 
Financial Oversight 
For La Salle Charter Schools, Inc., the Accountant/Finance Consultant and the Executive Director will work closely 
with the Board of Directors’ Finance Chair to provide timely and accurate bookkeeping, as well as prudent cash 
management.  All persons who are responsible for handling funds are bonded.  In accordance with the Missouri 
Accounting Manual, La Salle’s financial policies and procedures adhere to Generally Accepted Accounting Principles 
and are intended to: 
• Help ensure that the mission of the organization is achieved, 
• Manage liquidity (sufficient cash to meet obligations), 
• Maintain the long-term solvency of the organization (assist risk management by timely and accurate reporting to 

the Board), and 
• Achieve and document compliance with laws and restrictions. 
 
To ensure the success of the organization, the Executive Director is required to safeguard the school’s assets and 
properly report its financial activities to the Board.  Timely and relevant reporting and oversight provide the Board with 
the financial information necessary to budget and plan for the future of the organization.  Furthermore, it provides an 
ongoing opportunity to evaluate performance over accounting periods with consistency and accuracy.  The set of 
standards and controls as detailed below ensures the conformity and timeliness of reporting necessary to understand 
the financial health of the organization, while at the same time ensuring that the assets and obligations reported are 
correct.  
 
Internal Control 
The Executive Director and the Finance Committee of the Board have established internal control, the process 
designed to ensure reliable financial reporting, effective and efficient operations and compliance with laws and 
regulations.  The Executive Director is responsible for the financial reporting process, which requires: 

Page 51 of 56 
 



 
• Segregation of duties whereby different individuals are assigned responsibility for different elements of related 

activities involving authorization, custody and record keeping. 
• Proper authorization of transactions and activities that ensures that all financial activities adhere to established 

guidelines. 
• Adequate documents and records which provide evidence that financial statements are accurate.  Controls 

designed to ensure adequate financial reporting and recordkeeping include the use of forms that are easy to use 
and sufficiently informative to all parties.  These forms are designated to specific record keeping purposes and 
are to be filled out, authorized, and submitted according to the segregation of duties. 
 

• Physical control over assets and records which helps protect the organization’s assets.  These controls safes, 
fireproof files, computer-related controls dealing with access privileges, and electronic backup and recovery 
procedures.  Income and donations will be handled by the designated party only and will be recorded and placed 
in a predetermined safeguarded location until processing.   

 
Banking and receipts of monies 
Banking functions, including cash, check and credit card deposits and expense check withdrawals, are the 
responsibility of the Executive Director in partnership with the accountant. 
 
All receipts of cash and checks are to be submitted to the accountant or his designate on Tuesdays and Thursdays 
for deposit on Friday of each week. Items are to be kept in locked, secure locations prior to submission to the 
accountant.  The accountant will record deposits on the Deposit Register and send the register to the Executive 
Director along with a copy of the deposit receipt by the following Friday.  All parties receiving cash assets including 
the Executive Director and the accountant will: 
• Open and process mail on a timely basis and in the presence of coworkers, if possible.   
• Maintain a log of all cash items received.   
• Endorse checks immediately upon receipt using an endorsement stamp.   
• Provide security over cash items awaiting deposit at all times through predetermined safeguards (locked box in 

locked file cabinet).   
 

The accountant provides the Executive Director and the Finance chair on a monthly basis: balance sheet, income 
statement, statement of cash flows, budget comparison and a summary narrative of financial reports.   
 
Annual Audit 
The Executive Director and the accountant will schedule an annual full audit completed by an independent certified 
accounting firm not otherwise affiliated with or serving La Salle Charter Schools, Inc..  The Executive Director, staff, 
governing board members, and the accountant are required to adhere to audit recommendations, pending Finance 
Committee review and approval.  La Salle will publish annual audit findings per DESE requirements. 
 
Student Records and State Reporting 
Student records, including enrollment history, attendance, enrollment in special education, eligibility for free and 
reduced meals and English as a Second Language eligibility will be the shared responsibility of the Director of School 
and the School Administration Manager.  Student paper files will be organized into three categories: academic, 
business and enrollment.  Access to these files is limited and will be managed by the School Administration Manager.  
Student electronic data systems will be fully accessible to the Executive Director, the Director of School, the Assistant 
Principal and the School Administration Manager.   
 
The Director of School and the Assistant Principal will share responsibility for reporting to the Missouri Department of 
Elementary and Secondary Education.  The Director of School will be responsible for reporting academic progress 
and data to the Executive Director, the Board of Directors and any other required agencies. 
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C.3 Facility 
 
De La Salle Middle School is currently housed in a 15,470 square foot facility leased from St. Matthew’s.  This is 
located at 4145 Kennerly, St. Louis, MO, 63113.  This is centrally located relative to La Salle’s target service area.  
Thirty-three percent of the building space is a gymnasium, at 5,400 square feet.  The cafeteria is 2,100 square feet, 
the library 420 square feet, and the lobby, 5 classrooms and 3 office spaces total 7,550 square feet. 
 
As La Salle grows moderately over the next few years, two additional 2,500 sq. ft. annexes may be leased, one in 
2014-15 and another in 2015-16.  In 2016-17, La Salle will expand to 120 students and will require a new facility.   
 
While La Salle has not identified the two annexes that will be used for temporary expansion, nor the new facility for 
the 2016-17 school year, La Salle has a wide range of choices both near the current location and in the surrounding 
area.  The current middle school has acquired financial reserves to lease annex space for future years. The board of 
directors is working closely with a local architect and is in active conversations with IFF about how to plan 
strategically for our future space needs.  In concert with these measures, the board of directors has also convened a 
Facilities Task Force that will be charged with guiding and informing the board on the aforementioned issues. 
Internally, the current building is accessible to students with physical disabilities.  It is a single level structure with 
accessible restrooms, doorways, classrooms and common space.  The building’s entrance is at ground level.  
Adjustments will be made to the entrance doors if necessary to ensure accessibility.  Only accessible annex facilities 
will be used and the design of the new building will be accessible. 
 
C.4 Transportation 
 
La Salle does not plan to offer transportation in the immediate future. Students will walk or ride bikes, get rides from 
family or friends, carpool, or take public transportation.  La Salle will assist students in finding transportation by 
facilitating carpools and by providing partial or complete funding for public busing (i.e. not school buses).  Public 
transportation is a viable option, as multiple Metro bus routes run within a block or two of La Salle.  The graphic 
below is from Metro’s  “Missouri System Map”.  La Salle, designated by the red square, is roughly half of a block 
away from the Homer G. Phillips Clinic, designated by the black square below: 
 

 

Page 53 of 56 
 



 
The Sarah Bus (42) stops at the corner of Whittier and Kennerly, directly caddy corner from La Salle.  The Soulard 
Bus (30) also runs very near the school.  Other close proximate bus lines include the Natural Bridge (4), the Taylor 
(18), the Martin Luther King (32) and the Grand (70). 
 
If any students were to require transportation due to a physical disability or as required by an IEP, La Salle will make 
arrangements with a local transportation company to ensure that student’s access to a free and appropriate public 
education. 
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C.5 Insurance 
 
This table shows DLS’s current policies.  Over the next year, prior to DLS becoming a charter school, we will make 
two broad changes: 
 
1) We will add any missing insurance coverage shown above. 

 
2) We will find new insurance providers for all existing policies, as La Salle will not be able to purchase insurance 

from Christian Brothers Services once DLS converts to the charter model.  Multiple bids will be procured before 
making a final decision. 

 

Category Insurance Policy 
Insurance 

Carrier 

A.M. 
Best 

Rating 
Certificate 
Provided? 

Annual 
Cost 

      
Directors’ & Officers’ Liability      

School Board Legal Liability 
General Liability, 

Errors & 
Omissions 

NA NA No NA 

Non-School-Related Board Directors’ & 
Officers NA NA No NA 

      
Commercial General Comprehensive 
Liability (covers corporal punishment & 
athletic participation) 

General Liability Princeton A+ Yes $2,799 

      
Educators’ Legal Liability General Liability Princeton A+ Yes See above 
      
Employment Practices Liability General Liability Princeton A+ Yes See above 
      
Sexual Abuse Liability General Liability Princeton A+ Yes See above 
      
Automobile Liability Auto Princeton A+ Yes $770 
      
Excess (“Umbrella”) Liability (i.e., bundled 
commercial general liability, directors’ and 
officers’ liability, legal liability, employment 
practices liability, automobile liability, and 
sexual abuse liability) 

Excess Liability Princeton A+ Yes $1,200 

      
Workers’ Compensation Liability  Princeton A+ Yes $4,337 
      
Surety Bond for CFO or President none NA NA No NA 
 
C.6 Pre-opening Plan 
 
De La Salle Middle School has been in operation continuously since its founding in 2001.  De La Salle has graduated 
eight classes and 112 students.  Therefore, La Salle’s “pre-opening plan” really is a “conversion” plan from being a 
privately-funded, religious-based middle school to a publicly-funded Charter school. Refer to the Pre-opening plan in 
in Appendix C.6, page C.12. 
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C.7 Closing Procedures  

The Board of Directors and staff of La Salle understand that closure of a charter school can be very difficult for school 
stakeholders, particularly students, families, and school staff. If closure of La Salle is determined necessary – for any 
reason – La Salle’s Board of Directors will work with our charter sponsor and school management to ensure the 
orderly closure of the school to protect the best interests of displaced families and staff with a focus on assisting 
successful transitions for all parties involved. 

Some actions necessary for orderly school closure will take place within one week of the decision to close, some will 
be completed within 30 days of the decision to close, and others will be ongoing until the school closure is complete. 
Refer to the School Closure Checklist in Appendix C.7, page C.19, that maps the timing of activities which range from 
actions taken immediately following a decision to close through final closure activities. The key categories of tasks 
are summarized below, and fully detailed in the Checklist.  

 
1. Immediate Tasks (Immediately and up to one week of the decision to close): A Transition Team dedicated to 

ensuring the smooth transition of students and staff and to close down the school’s business will be formed. We 
recognize that complete closure information will not be available immediately, but in keeping with our 
organization’s value of transparent communications, the Transition Team will notify our students and their 
parents/guardians, faculty and staff, local school districts, and the State Board of Education of the decision to 
close the school. 

2. Ongoing Activities (Through completion of the closure process): The Transition Team will ensure that 
instruction continues through closure and that school and board operations continue through closure. 

3. Pre-Closure Tasks (Within 30 days of the decision to close): These consist of priority tasks essential to high-
quality and on-time closure of the school and transitions for all parties involved. Actions include identifying 
closure reserve funds and the acceptable use of such funds to support the orderly closure of the school; 
providing detailed closure plan information to parents/guardians, including enrollment options and information on 
other schools; providing detailed closure plan information to faculty and staff; and notifying creditors, debtors, 
contractors, vendors, and agencies/organizational partners, as applicable.  

4. Post-Closure Tasks (Within one week to 120 days after the last day of instruction): Dissolution tasks during this 
period after the end of instruction include parental notification of final report cards, archival and transfer of 
student records, extensive financial reporting (including a closeout audit), formal document records archival and 
transfer, and submission of final reports to our charter sponsor, DESE and the State Board of Education as 
applicable. La Salle’s Director of School is accountable for ensuring that student records are up-to-date and 
complete and that all records are archived and transferred appropriately. La Salle’s Board Chair is responsible 
for the disposition of records, including (but not limited to) personnel records, financial documents, contracts, 
assets, and grants in accordance with charter school law and RSMo 160.405 1(17). 
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Appendix A.7. Performance Contract 
 

 
 

University of Missouri 
Office of Charter School Operations – MU College of Education 

La Salle Performance Contract 2015-2018 
 

As the official charter school sponsor of La Salle Charter School (La Salle), the University of Missouri-
Columbia (MU) is legislatively required to monitor compliance and performance of the school, 
recommend sanctions, if necessary, and closure when the school demonstrates an inability to meet 
standards.  This performance contract represents expectations in the initial charter term.   
 
Governance 
 
Charter schools are governed by an independent board of directors that are required to abide by all laws 
governing 501(c)3 organizations, and public schools.  In the first four years of the charter, the board of La 
Salle shall:   
 

1. Consistently abide by all Missouri laws, including the Missouri Sunshine Law in all its operations.   
 

2. Maintain an active, involved board as described in their charter.   
 
Finances 
 
The school depends on the board maintaining proper fiduciary responsibility.  In the first four years of 
the charter, La Salle shall:  
 

3. Comply with annual auditing and ASBR requirements, and remedy all audit findings.   
 

4. Maintain adequate fiscal health, as evidenced by producing regular financial statements, ensuring 
board review and oversight of payments, and paying all obligations in a timely manner.   

 
Compliance 
 
Schools maintain and submit large amounts of data to all regulatory authorities.  MU monitors 
compliance of all these requirements using Epicenter (though it maintains the right to change that system 
at any time).  In the first four years of the charter, La Salle shall:   
 

5. Maintain a 90% compliance rate in Epicenter (or other system) for submitting required data and 
reports.   

 
6. Consistently comply with DESE reporting requirements and requests, including MOSIS 

submissions and Tiered Monitoring requirements.   
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Appendix A.7. Performance Contract 
 
Environment  
 
La Salle measures satisfaction with school climate internally, and MU assesses it using various measures, 
as needed.  In the first four years of the charter, La Salle shall:    
 

7. Promptly and adequately answer any and all issues or complaints raised on an MU site visit report, 
or in a public complaint.   

 
8. Maintain 60% parent involvement in school events.   

 
Teaching and Learning 
 
The most important measure of success in any school is student outcomes and quality teaching is the 
most important input to successful outcomes.  In the first four years of the charter, La Salle shall:   
 

9. Maintain a professional development system that includes: a teacher evaluation system that meets 
state requirements, retention of excellent teachers, and removal or development of teachers that 
are not meeting expectations.   

 
10. Meet MSIP-5 academic achievement targets below:   

 
Indicator 2015 2016 2017 2018 
Academic Achievement  Approaching On Track On Track 
Subgroup Achievement  Approaching On Track On Track 
High School Readiness  Approaching On Track On Track 
Attendance  Approaching On Track On Track 
Overall APR    At least 70% 
 
 
La Salle and MU agree that substantial failure to meet any of the ten (10) terms of accountability will 
cause La Salle to be placed on probation.  Probation will require a remediation plan for addressing all 
deficiencies in the following year.  Failure to remediate will result in a recommendation for closure.   
 
Furthermore, this contract is for four years.  In the fourth year, La Salle and MU will determine, based on 
MU policy and procedures and successful completion of this contract, if the school is prepared for 
renewal.  At that time, a new performance contract will be created to address the next six years of the 
proposed, renewed charter.   
 
In agreement:   
 
__________________________________________   ______________________________________ 
Deb Carr, Executive Director     , Chair 
MU Office of Charter School Operations   La Salle Board of Directors    
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